


Overview of the IFSP Online Modules 
The IFSP Online Modules are three (3) web-based learning mod-
ules that are designed to support early interventionists gain an 
understanding of the process that is required to develop high-
quality IFSPs in the NM FIT Program. These modules are a source 
of beneficial information to support ALL IFSP team members in 
contributing to the development of a functional IFSP. These 
modules are REQUIRED for Developmental Specialists with an 
Exemption in the NM FIT Program. 

 

As with all of our online trainings, each participant will access 
the modules through Moodle. If the participant has already cre-
ated an account in Moodle, she/he simply needs to log and 
choose the course that is desired. If the participant does not 
have a Moodle account, she/he will need to create one before 
being able to see the course listings. More specific information 
on how to access and all online trainings can be found on the 
ECN website: 

http://www.cdd.unm.edu/ecln/ECN/index.html  

 

Each module is broken into 2-3 smaller lessons to allow more 
flexibility for the learner to complete at her/his own pace and to 
allow greater ease of access over the internet. The modules are 
approximately 2 hours each and  offers CEUs for OTs, PTs, SLPs, 
and SW/Counseling as well as certificates for Developmental 
Specialists.  

 

In addition, each module contains handouts/resources for use 
during the training or as a support following the module. Each 
module provides 2 follow up activities for participants to consid-
er doing to enhance their learning and to support their practice. 
Also, once a participant has completed the modules, she/he will 
be able to download the entire sample IFSP that is being devel-
oped within the modules. 

http://www.cdd.unm.edu/ecln/ECN/index.html


Using this “Quick Reference Guide” 
This guide is designed to support supervisors in mentoring new staff by providing you, the supervisor, 
with an overview of the information presented in the modules. Included in the guide is: 

 Abbreviated Power Points of the modules. These are included as a reference for the content that 
is presented in each module. The basic information is in the PowerPoint, but not all content from 
the participant modules is included. 

 Relevant handouts/resources to accompany the training. These handouts are tabbed in  BLUE and 
titled “Participant Handout– Module_____” 

 Guidance for supervisors in terms of practical application suggestions for staff, follow up reflec-
tions, and agency process considerations. These are tabbed in are titled “Supervisor’s 
Considerations” and immediately follow the accompanying handout. 

 

This guide is not meant as a substitute to taking the actual IFSP training. All supervisors are encour-
aged to participate in the online modules directly to have a firsthand experience of the materials and 
the way in which the concepts are discussed. Use this guide as a resource to support  your thinking 
about how to provide individualized mentoring experiences for your staff and to answer any relevant 
questions. 

 

If you need additional assistance and/or information regarding how to use this guide and/or design-
ing a mentoring system within your agency, please contact your ECN Program Consultant. 
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Resources 

& 

 Considerations for the 
Supervisor 

 
Module 1: The Routines-
Based Interview process 
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The Routines Based 
Interview (RBI)

Completing the “Your Family” section of the IFSP

Individual Family 
Service Plan 

(IFSP)

Your Family

•Understand 
importance of RBI
•Children learn during 
routines
•RBI information 
gathering
•Identifying concerns

Presentation Goals

Building the Relationship:  It is an 
ongoing process….

Relationship with 
Family 

Family’s 
concerns & 
priorities for 
their child

Family’s  
activities, 
routines, 
places & 
people

Child’s 
present 
abilities, 
strengths 
and needs 

Child and 
Family 

outcomes 

Supports 
and 

Services 
needed to 
achieve 

outcomes 

Transition 
Plan & 

Transition 
Conference 

IFSP Review 
(every 6 
months)

Children Learn through 
Incredible Amounts of Practice!

• The amount of a toddler’s 
experience with walking is the 
only predictor of improved 
proficiency

• Toddlers practice walking for 
more than 6 hours daily

• Average 500 – 1500 steps per 
hour

• 9000 steps per day (length of 
29 football fields!)

4

Adolph, K. E., Vereijken, B., & Shrout, P. E. (2003). What Changes in 

Infant Walking and Why. Child Development, 74(2), 475-97.
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Mastery
Mastery of functional skills 
occurs through high-
frequency, naturally occurring 
activities in a variety of 
settings that are consistent 
with family and community life.

Shelden, M. L., & Rush, D. D. (2001). The ten myths about providing early 
intervention services in natural environments. Infants & Young Children, 14(1), 1-
13.

Dunst, C. J., & Bruder, M. B. (1999). Family and community activity settings, 
natural learning environments, and children’s learning opportunities. Children’s 
Learning Opportunities Report, 1(2).

Dunst, C. J., Bruder, M. B., Trivette, C. M., Hamby, D., Raab, M., & McLean, M. 
(2001). Characteristics and consequences of everyday natural learning 
opportunities. Topics in Early Childhood Special Education, 21(2), 68-92.

Dunst, C. J., Bruder, M. B., Trivette, C. M., Raab, M., & McLean, M. (2001). 
Natural learning opportunities forinfants, toddlers, and preschoolers. Young 
Exceptional Children, 4(3), 18-25. (Erratum in Young Exceptional Children, 4(4), 
25)

Dunst, C. J., Hamby, D., Trivette, C. M., Raab, M., & Bruder, M. B. (2002). 
Young children's participation in everyday family and community activity. 
Psychological Reports, 91, 875-897.

5

Everyday routines

Functional 
Assessment

Supports 
and 

services
Concerns

Everyday routines

Outcomes and 
Strategies

McWilliam, R.A., & Clingenpeel, Beth (2003)  Functional 

Intervention planning:  The Routines Based Interview.  National 

Individualizing Preschool Inclusion Project:  Vanderbilt Medical 

Center

 Prepare families to report on 

routines.

 Families report on their 

routines.

 If a childcare provider is 

involved, ask that provider    

about  routines during their time 

with the child.

 Review concerns and 

strengths based on the 

interview.

 Family selects priority areas

Routines Based Interviewing

• We learn what the family is already doing and where 
the successes and challenges are in daily life.

Instead of setting aside time during your busy day to 
address concerns with your child, we will try to embed 
“interventions” into activities you are already doing.

• In exploring routines, we learn more about how your 
concerns impact daily life.

We begin to get a better picture of your family and an 
understanding of how you spend your day.
We learn what the child and family really enjoy so that we can 
incorporate service strategies into those activities, making it fun 
for everyone..

Ask for Permission

Routines Based Interviewing-
Preparing Families

Examples of ways to explain 
why we conduct the RBI
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McWilliam, R.A., & Clingenpeel, Beth (2003)  Functional 

Intervention planning:  The Routines Based Interview.  National 

Individualizing Preschool Inclusion Project:  Vanderbilt Medical 

Center

 Prepare families to report on 

routines.

 Families report on their 

routines.

 If a childcare provider is 

involved, ask that provider    

about  routines during their time 

with the child.

 Review concerns and 

strengths based on the 

interview.

 Family selects priority areas

Suzanne Pope 
Service Coordinator & Developmental Specialist

Routines Based Interviewing-
Preparing Families

McWilliam, R.A., & Clingenpeel, Beth (2003)  Functional 

Intervention planning:  The Routines Based Interview.  National 

Individualizing Preschool Inclusion Project:  Vanderbilt Medical 

Center

 Prepare families to report on 

routines.

 Families report on their 

routines.

 If a childcare provider is 

involved, ask that provider    

about  routines during their time 

with the child.

 Review concerns and 

strengths based on the 

interview.

 Family selects priority areas

Routines Based Interviewing-
Discussing Routines

The Routines Based 
Interview (RBI)

Completing the “Your Family” section of the IFSP

Lesson 2

McWilliam, R.A., & Clingenpeel, Beth (2003)  Functional 

Intervention planning:  The Routines Based Interview.  National 

Individualizing Preschool Inclusion Project:  Vanderbilt Medical 

Center

 Prepare families to report on 

routines.

 Families report on their 

routines.

 If a childcare provider is 

involved, ask that provider    

about  routines during their time 

with the child.

 Review concerns and 

strengths based on the 

interview.

 Family selects priority areas

Routines Based Interviewing-
Discussing Routines
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Schedule???   

• Wakes up 7:00

• Eats breakfast 8:00

• Mom drops of Joey at Grandma’s at 9:00 and goes 
to work

• Mom picks up Joey at 6:00 pm

• Watch TV until bedtime at 10:00 pm

Routines Based Interviewing-
Discussing Routines

McWilliam, R.A., & Clingenpeel, Beth (2003)  Functional 

Intervention planning:  The Routines Based Interview.  

National Individualizing Preschool Inclusion Project:  

Vanderbilt Medical Center

For every routine:

1. What is everyone doing?

2. What is the child doing?

3. How engaged is the child? 

(does he participate/enjoy 

routine?)

4. What can child do by 

himself?

5. How does the child 

socialize/relate during the 

activity?

6. How satisfactory is this 

routine?

For every routine:

• Open ended questions
• No  Assumptions
• Follow up questions
• Obtain enough 

information  to allow 
IFSP team to visualize 
the routine

Routines Based Interviewing-
Discussing Routines

• During the 
interview, the family 
is supported in 
identifying routines 
that are working 
well and routines 
where they have 
concerns.

Suzanne Pope 
Service Coordinator & Developmental Specialist

Routines Based Interviewing-
Discussing Routines
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Routines, Routines, Routines

For every routine:
1. What is everyone doing?
2. What is the child doing?
3. How engaged is the child? (does he 

participate/enjoy routine?)
4. What can child do by himself?
5. How does the child socialize/relate during 

the activity?
6. How satisfactory is this routine?

The Routines Based 
Interview (RBI)

Completing the “Your Family” section of the IFSP

Lesson 3

McWilliam, R.A., & Clingenpeel, Beth (2003)  

Functional Intervention planning:  The Routines Based 

Interview.  National Individualizing Preschool Inclusion 

Project:  Vanderbilt Medical Center

 Prepare families to report on 

routines.

 Families report on their 

routines.

 If a childcare provider is 

involved, ask that provider    

about  routines during their time 

with the child.

 Review concerns and 

strengths based on the 

interview.

 Family selects priority areas

Routines Based Interviewing-
Discussing Routines-Childcare

Routines Based Interviewing-
Reviewing Concerns & Strengths
 Prepare families to report on 

routines.

 Families report on their 

routines.

 If a childcare provider is 

involved, ask that provider    

about  routines during their time 

with the child.

 Review concerns and 

strengths based on the 

interview.

 Family selects priority areas
McWilliam, R.A., & Clingenpeel, Beth (2003)  

Functional Intervention planning:  The Routines Based 

Interview.  National Individualizing Preschool Inclusion 

Project:  Vanderbilt Medical Center
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McWilliam, R.A., & Clingenpeel, Beth (2003)  Functional 

Intervention planning:  The Routines Based Interview.  National 

Individualizing Preschool Inclusion Project:  Vanderbilt Medical 

Center

Routines Based Interviewing-
Selecting Priorities
 Prepare families to report on 

routines.

 Families report on their 

routines.

 If a childcare provider is 

involved, ask that provider    

about  routines during their time 

with the child.

 Review concerns and 

strengths based on the 

interview.

 Family selects priority areas

Routine 
Description

•What’s everyone doing?  (who is 
participating in the activity)
•What’s the child doing?  What’s his 
engagement like?  What’s his 
independence like?  How is he relating to 
others during routine

•How satisfactory is this routine?   
•What makes it difficult or 
challenging?
•What would make it better?

Your Family

“Your Family” Resources

•Who are the people who are routinely in the 
child’s life and what role do they play (e.g., 
siblings, grandparents, aunts & uncles, child care 
provider, baby sitter)?

•Who are the people who support the parent and 
what role do they play?

•What other agencies/organizations (e.g., medical 
provider, WIC, place of worship, support group) 
that support the family?  

Mom - Linda

Dad - Bill

Child – Jeff

Mom’s Neighbor – Elaine 
– Has child same age as 
Jeff – They take kids to 
the park on Saturday’s

Dad’s Friday 
Night Card 

Group – Mom 
keeps Jeff

Dad’s Parents  -
Gwen & John

Provide Child 
Care 3 days a 

Week (Mom in 
School)

Neurologist, 
monthly visits for 
Jeff.  Mom takes 

him.

Mom’s Sister and 
Husband , Tom and 
Lydia  Provide Child 

Care 1  times a Month 
for  Mom and Dad’s

Date Night Date Night, 
Mom & Dad 1 

x week for 
about 3 hours

Dad’s Work –
Good Health 

Insurance 
Covers Private 

Therapy

Mom’s Exercise 
Class 2 evenings 
per Week – Dad 

keeps Jeff

Your Family
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Routines/Activities 
not going well

Hindering
Factors

Improve
Routine

Campbell, P. [n.d.] Intervention Decision-Making Chart. Thomas Jefferson University. Retrieved September 2012 from 
http://jeffline.tju.edu/cfsrp/pdfs/Intervention%20Decision%20Making%20Chart.pdf. 

Helping 
Factors

Employ 
Strategies

Identify 

Learning 

Opportunities

Improve  Functional
Abilities

Enhance 

Learning 

Opportunities

Employ 
Strategies

Routines/Activities 
going well

Gathering Relevant Information

Improve
Routine

Routines/Activities 
not going well

Hindering
Factors

Campbell, P. [n.d.] Intervention Decision-Making Chart. Thomas Jefferson University. Retrieved September 2012 from 
http://jeffline.tju.edu/cfsrp/pdfs/Intervention%20Decision%20Making%20Chart.pdf. 

Helping 
Factors

Employ 
Strategies

Identify 

Learning 

Opportunities

Enhance 

Learning 

Opportunities

Employ 
Strategies

Routines/Activities 
going well

Improve  Functional
Abilities

Gathering Relevant Information

Improve
Routine

Gathering Relevant Information

Routines/Activities 
not going well

Hindering
Factors

Campbell, P. [n.d.] Intervention Decision-Making Chart. Thomas Jefferson University. Retrieved September 2012 from 
http://jeffline.tju.edu/cfsrp/pdfs/Intervention%20Decision%20Making%20Chart.pdf . 

Helping 
Factors

Employ 
Strategies

Identify 

Learning 

Opportunities

Enhance 

Learning 

Opportunities

Employ 
Strategies

Routines/Activities 
going well

Improve  Functional
Abilities

Example of Completed 
“Your Family” Section of IFSP

http://jeffline.tju.edu/cfsrp/pdfs/Intervention Decision Making Chart.pdf
http://jeffline.tju.edu/cfsrp/pdfs/Intervention Decision Making Chart.pdf
http://jeffline.tju.edu/cfsrp/pdfs/Intervention Decision Making Chart.pdf
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Example of Completed 
“Your Family” Section of IFSP

Example of Completed 
“Your Family” Section of IFSP

Example of Completed 
“Your Family” Section of IFSP

Example of Completed 
“Your Family” Section of IFSP
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Example of Completed 
“Your Family” Section of IFSP

Example of Completed 
“Your Family” Section of IFSP

Summary of RBI Presentation

Children learn through lots of practice.

The success of intervention strategies are 
dependent on being embedded in family 
routines.

Information is gathered through routines 
based interviewing
Routines must be explored thoroughly

Learn what is working and what is not working.

What are family’s concerns and priorities
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Services Focus on Successful 
Participation    

• Services should strengthen family and 
caregivers capacity to use multiple routines 
and activities as learning opportunities

• Successful participation = learning and 
practice = mastery of skills

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved
from http://www.nectac.org/knowledgepath/ifspoutcomes-iepgoals/ifspoutcomes-iepgoals.asp.

Summary of RBI Presentation

Parents and Caregivers 
Influence Learning

• What happens between intervention 
visits is most critical for learning

• The consistent adults in a child’s life 
have the greatest influence on the child’s 
learning and development – not 
providers

• All families/caregivers have strengths 
and capabilities that can be used to help 
their child develop and learn 

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved
from http://www.nectac.org/knowledgepath/ifspoutcomes-iepgoals/ifspoutcomes-iepgoals.asp.

Summary of RBI Presentation

• Plan a session with another 
colleague to practice your 
interviewing skills.  Use 
Conversation Starters to use 
during a Routines Based 
Interview, to guide the 
conversation.

• Use the RBI Quick Guide on your 
next visit with a family to help 
you organize the conversation.

Follow up Activities to Consider to 
Increase your Knowledge & Skills!
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Ask these Reflective Questions to Support the Learner... 

 What do you know about the Routines-Based Interview? 

 NOTE: Does the participant explain the purpose of the RBI? Does (s)he describe the im-

portance of learning about the family’s routines in terms of intervention? 

 Considering what you learned in the modules, how might you introduce the RBI to  a family?  

 NOTE: You may want to have the participant actually role play these pieces with you 

and/or other staff members to have some practice before trying it themselves 

 What do you think might be the biggest barrier for you to effectively complete this process with 

a family? 

 NOTE: How can you, as the supervisor, support the participant in overcoming this  

       barrier? 

Consider these questions for yourself as a supervisor... 

 What additional information/support do I need  so that I can effectively mentor my staff in con-

ducting a successful RBI with a family? 

 How can I explore how this process is going for staff during the initial training and mentoring 

processes? Later on after they have been doing this for a while? 

 How do I support ALL staff in understanding their roles and the ways in which they can ALL gath-

er information from the families during every interaction? 

Consider these questions for your program structure/processes... 

 How is the RBI described/discussed in our program? 

 NOTE: Does this description match the information from the modules? 

 If not, what can our program do to shift our practice to reflect this process? 

 How do we support new staff in experiencing this process in a structured and logical manner 

that allows them to learn quality practices from the beginning?  

 Do we have them observe with a “vetted” staff member, take the online modules, ob-

serve again and debrief the process before asking them to practice and/or complete a 

“live” RBI? 

 How can our program look at this process from the perspective of a Continuous Quality Im-

provement process? 

 What resources might we need to do this? 
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Ask these Reflective Questions to Support the Learner... 

 How can you use these questions to create a dialogue with the parent?  

 NOTE:  “How “ we ask the questions matters—can the participant use the checklist items 

as a “jumping off” point to start creating a conversation with a parent?  

 What are some other ways you might get information during the RBI without asking questions?  

 NOTE:  How skilled is the participant at observation?   

  What other things might be helpful to know about daily routines?  

 NOTE:  Can the participant think beyond the checklist?   

Consider these questions for yourself as a supervisor... 

 What supports and resources can I provide to staff in order to help them build skills in inter-

viewing families?  

 How can I create opportunities for staff in becoming more skilled in using the RBI  to create con-

versations with families?  

 How can I support staff in using observational skills during the RBI?  

Consider these questions for your program structure/processes... 

 What is our understanding of the RBI as a process in our program?  

 NOTE:  Are we all in agreement?  

 If not, how can we get there?  

 Do we all agree on the purpose and the value of the RBI?  

  Do we understand how to use the information gathered in the RBI?   

 Is this information reflected the strategies and outcomes of the IFSP?  

 What resources might we need to do this? 
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Ask these Reflective Questions to Support the Learner... 

 How do you help parents feel comfortable with the RBI questions?  

 NOTE:  How can you help the participant understand the RBI process in the context of 

relationship?   

  What are some things you feel most families need in order to feel safe in sharing this infor-

mation with you?  

 NOTE:   How can you support the participant in thinking about what it’s like to be a par-

ent during the RBI process?  

  Have you experienced “getting stuck in this process”?  If so, why?  

 

Consider these questions for yourself as a supervisor... 

 What skills are needed in order to conduct an effective RBI and build relationships?  How do I 

model these skills in my own interactions with staff?   

 How can I support staff in seeing the value of developing and using these skills beyond the RBI?  

 How can I continue to provide opportunities for staff to practice these skills?  

Consider these questions for your program structure/processes... 

 How do we communicate effectively in our program?  

 NOTE: Do we communicate with each other in the same ways we want staff to com-

municate with families?  

 Are there opportunities to reflect on this process together as a team?  

 If not, can we build in opportunities to do this?  

 Question 

 What resources might we need to do this? 



 Participant Handouts/
Resources 

& 

 Considerations for the 
Supervisor 

 
Module 2: Present Abili-

ties, Strengths, and 
Needs 
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Individualized 
Family Service Plan

Present Abilities, 
Strengths and Needs

The focus of this module is 
to support the IFSP team
in considering how the 
information gained 
through the RBI process 
and the results of the 
evaluation are used to 
understand how the child 
uses her skills in functional 
ways (within the context 
of the three Early 
Childhood Outcomes) 
throughout her day.

Introduction

• Identify and describe a child’s functional strengths 
and needs 

• Understand how the three Early Childhood 
Outcomes tie evaluation/assessment, planning 
and intervention together

• Understand how to facilitate discussion and 
decisions on what needs to be put into the IFSP

• Understand how to write clear, complete, 
comprehensive, and functional descriptions of the 
child including strengths, abilities, and needs using 
family friendly language within the context of the 
three Early Childhood Outcomes

Objectives/Outcomes
Present Abilities, Strengths and Needs
The Present Abilities, Strengths and Needs page of the
IFSP is  designed to help you use the following 
information:

•What you gain from the family through

an RBI process

•From your observations 

• Learned during the evaluation

and/or assessment
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•We use this page to describe 
the child’s Present Abilities, 
Strengths, and Needs based 
on three areas of child 
functioning, namely the 
three Early Childhood 
Outcomes

•The child’s developmental 
levels, as determined 
through evaluation and 
assessment, are reported 
(typically) in age-ranges

IFSP Present  Abilities, 
Strengths, and Needs

Because the child’s 
abilities, strengths, 
needs, and 
assessment results 
are on one page it 
supports the IFSP 
team in considering 
how the child’s 
“assessed skills” 
relate to the child’s 
functional abilities

Describing Early Childhood Outcomes

Which of these activities demonstrates 
Outcome 1: Positive Social Relationships?

(click on the most appropriate picture)

Feeds Self Squeals with Pleasure
Uses Gestures & 

Vocalizations to Protest

Describing Early Childhood Outcomes
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Which of these activities demonstrates 
Outcome 2: Using Knowledge and Skills?

(click on the appropriate picture)

Maintaining 
Attention to Speaker

Fussing When Diaper 
Needs to be Changed

Uses Gestures & 
Vocalizations to Protest

Describing Early Childhood Outcomes

Which of these activities demonstrates 
Outcome 3: Using Appropriate Action to 

Meet Needs?
(click on the appropriate picture)

Feeds Self
Waves in Response to 

Bye-Bye
Dropping a Ball & 
Observing the Fall

We come to understand 
and appreciate what the 
child knows and can do

Why not use the domains from our 
assessment tools instead of the three 
early childhood outcomes??

Why? 
Why?                

Why?

We begin to think about 
how the child can be 
active and successful

The outcomes are broad 
and cross all domains

They help us to understand 
how the child integrates skills
and behaviors 

We learn how the child 
accomplishes certain 
important functions 
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When we begin to assess a 
child’s functional skills we get a 
snapshot of: 

• The whole child

• The status of the child’s 
current functioning

• The functioning across 
settings and situations

Rather than:

• Skill by skill

• In one standardized way

• Split by domains

Functional vs. Skills-Based Descriptions 
of Abilities, Strengths and Needs

10.Adapted from Developing High-Quality, F. I. (2014). Developing High-Quality Functional IFSP Outcomes and IEP Goals . Retrieved from The Early 
Childhood Technical Assistance Center (ECTA):  http://ectacenter.org/knowledgepath/ifspoutcomes-iepgoals/ifspoutcomes-iepgoals.asp

But what do the three outcomes have 
to do with evaluations or assessments?

Evaluation

Eligibility

Outcomes

Intervention

Assessment

Intervention

Outcomes

Informs 
Evaluation

Please click on one of the FUNCTIONAL 
areas that you noticed during the activity.

Problem-solving abilities

IndependenceFine Motor Skills

Stacking Blocks Lesson 2

Present Abilities, 
Strengths and Needs

http://ectacenter.org/knowledgepath/ifspoutcomes-iepgoals/ifspoutcomes-iepgoals.asp
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Shifting from discrete skills in an 
evaluation, to functional skills in 
daily life, and then to put them all 
into the context of the three Early 
Childhood Outcomes may be 
challenging for some folks.

In the next few slides, is one 
resource that may help. For more 
information on resources, please 
see the NM FIT online training on 
ECO, located on the FIT Training & 
Resource Portal-
http://www.cdd.unm.edu/ecln/FIT/index.html

Are there any resources to support me?

Crosswalks 
display how 
content on a 

given 
assessment 

instrument is 
related to each 

of the three 
child 

outcomes. 

Early Childhood Outcome Crosswalks

Example of IDA-ECO Crosswalk
Consider the following questions as you review 
the crosswalks: 

• What do you notice about the 
crosswalk? 

• Which outcome area(s) have the 
most items? Which the least? 

• To what extent are the items 
functional vs. discrete skills? 

• What types of information would 
you want to know in each outcome 
areas that is not included in the 
assessment? How would you go 
about gathering that additional 
information? 

• What are the implications for your 
evaluation and assessment process? 

• What are the implications for the 
need for other data sources? 

http://www.cdd.unm.edu/ecln/FIT/index.html
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Integrating the Outcomes into the IFSP

• Understanding each of the three 
outcomes is only one part of 
integrating developmental 
information about the child into the 
IFSP.

• We also need to recognize and 
understand all of the information 
that we gain through our 
conversations with the family and 
our observations of the child.

How Do We Learn More About 
the Child?

• Teams have a lot of information from the RBI 
and the evaluation (for both initial and 
annual IFSPs)

• Typically evaluation teams will ask the 
caregiver questions about the child’s 
functioning during a typical day to expand 
upon the evaluation results

• Discussion Prompts (click here to download) 
can also support the team in considering the 
child’s functional abilities both in 
conversation with the caregiver and within 
the team itself

Remember to look back!

• Remember each section of the IFSP 
builds off the previous section

• The Present Abilities, Strengths, and 
Needs page is not completed 
without consideration of the “Your 
Family” section of the IFSP

• The “Your Family” section includes 
routines and activities the family is 
finding difficult or challenging

• As we identify the child’s abilities, 
strengths and needs we do so with 
the consideration of what the family 
has identified something they would 
like to work on

• We look back at “Your Family” to 
help move forward toward outcomes
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Did you know?
The Family Service Coordinator 
(FSC) can  record the 
information on the Present 
Abilities, Strengths and Needs 
page prior to the IFSP meeting.

Although page 5 can be 
completed prior to the 
IFSP meeting, it must be 
reviewed for accuracy at 
the IFSP meeting and any 
additional information 
from the family and team 
members should be 
added.
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When completing the IFSP

• We are looking at 
this child’s strengths 
and needs based on 
the three early 
childhood outcomes.

• We are gathering 
information  to plan 
for this child to make 
progress.

When completing the ECOSF

• We are looking at 
the child’s functional 
skills compared to 
typically developing 
children.

• We select a “rating” 
and we  consider if a 
child has made 
progress.

ECOSF?Are you wondering about the 
Early Childhood Outcome Summary 

Form (ECO form)

• With one or two families 
consider using the ECOSF 
discussion prompts handout 
during your regular visits with 
the families. Opening up 
conversations with families gives 
us the opportunity to build our 
relationship and see the child 
through the parent’s eyes

• Review crosswalk tools and  
other resources to support you 
in looking at the child’s strengths 
through the three early 
childhood outcomes

Follow up Activities to Consider to 
Increase your Knowledge & Skills!
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Ask these Reflective Questions to Support the Learner... 

 What is your understanding of  Early Childhood Outcomes?  

 NOTE: Do participants understand the reason behind collecting this information?   

 How do you introduce this to parents ? How comfortable are you in having discussions around 

outcomes with parents?  

 NOTE: How does the participant talk about the Three Global Outcomes  Statements with 

 families? What is the comfort level of the participant in having discussions around this with  

 parents?  

 Are there areas of confusion or discomfort around this for you?  

 

 

Consider these questions for yourself as a supervisor... 

 What additional information or support do I need so that I can support staff to increase their 

comfort level with this process?  

 How can I support staff in understanding typical as well as atypical development?  

 Do staff have a clear understanding of how to use this information to guide their practice?  

Consider these questions for your program structure/processes... 

 What are the formal and informal supports our program can provide to staff around this pro-

cess?  

 NOTE:  How can we assess our effectiveness in understanding this process?  

 How can we ensure that all staff have a basic understanding of child development?  

 Follow up/Note:  Do we need to implement a mechanism for determining the level of 

child development knowledge for our staff?  

 Question 

 What resources might we need to do this? 
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Ask these Reflective Questions to Support the Learner... 

 What is your understanding of looking at development across domains vs. looking at develop-

ment in the context of discrete domains?  

 NOTE: Is the participant familiar with this concept? Can the participant articulate why 

this is important?  

 How do you support parents in seeing their child’s development in functional ways?  

     NOTE: Can the participant talk about development in the context of daily routines,  

         natural environments, etc.?  

 Can you tell me all of the different ways you gather information about the child’s development  

over time?  

   

Consider these questions for yourself as a supervisor... 

 How do I mentor staff around integrating information across domains and settings?  

 Are there opportunities for me to observe staff talking with parents about outcomes?  

 Thinking back, can I remember how I came to understand child development in the context of 

this process?    

Consider these questions for your program structure/processes... 

 How well are we utilizing and integrating all aspects of evaluation and ongoing assessment as  

       an agency?  

 NOTE:  Is this information being captured and documented accurately on the IFSP?  

 Do we have a way of observing this in home visits?  

 NOTE: Is ongoing assessment information being utilized to inform our work with fami-

lies?  How do we know?  

 NOTE: If so, how do we know this?  If not, what supports are needed?  

 Question 

 What resources might we need to do this? 
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The following pages include an abbreviated version of the prompts for 

each of the Three Early Childhood Outcomes. For the full list that is 

contained in this handout, please see the downloadable handout in 

the training modules. 
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Ask these Reflective Questions to Support the Learner... 

 How comfortable are you asking these questions?  

 NOTE:  Do participants struggle with this process?  

 What do you do if a parent is seeing something you don’t  see?  

    NOTE : Does the participant see the parent as the “expert” regarding their own child?  

          

 How do you see this information being useful to you in your work with a family?  

 NOTE:  Is this information utilized and reflected in the IFSP and/or during home visits? 

Consider these questions for yourself as a supervisor... 

 What can I offer staff beyond formal training and resources to support their learning around this 

process?  

 What is my own experience and comfort level with talking to parents about  how their child is 

doing?   

 How do my own current or past experiences with parents impact the way I talk with staff 

around this process?  

Consider these questions for your program structure/processes... 

 How can we help staff who are uncomfortable with this process see the importance of it?  

 

 What are the opportunities for skill building with staff in having these conversations with  

       parents?  

 Follow up/Note : Can we create opportunities through “shadowing”, mentoring and role 

play to support staff in building their skills?  

 Question 

 What resources might we need to do this? 
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Individualized Family Service Plan
Functional Outcomes and Strategies

Supports and Services

Your Family

(Routines Based 
Interview)

Present Abilities, 
Strengths & Needs

Child/Family 
Outcomes

Routines Based 
Strategies

Considerations
• All learning happens 

in the context of 
relationships 

• The consistent adults 
in a child’s life have 
the greatest influence 
on the child’s learning 
and development, not 
providers.

• What happens 
between intervention 
visits is most critical 
for learning

1
.

Building the Relationship:  It is an 
ongoing process….

Relationship with 
Family 

Family’s 
concerns & 
priorities for 
their child

Family’s  
activities, 
routines, 
places & 
people

Child’s 
present 
abilities, 
strengths 
and needs 

Child and 
Family 

outcomes 

Supports 
and 

Services 
needed to 
achieve 

outcomes 

Transition 
Plan & 

Transition 
Conference 

IFSP Review 
(every 6 
months)
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Introduction

The focus of this module is to support the IFSP team in 
understanding and developing functional IFSP 
outcomes based on the results of the routines based 
interview, family concerns, priorities, resources, 
observations and evaluation information.
Then, this module will support providers in moving 
from the development of functional outcomes into 
implementation strategies the family will be able to 
use during their daily routines and activities. 

Developing 
routines -based 
strategies

Presentation Goal

Outcomes & Strategies

Developing 
Functional 
Outcomes

Embedding 
strategies into 
existing family 
routines

functional vs. skill based outcomes

functional measurable outcomes

Progress and timelines are 
meaningful to the family

Routines Based Strategies

Strategies involve 
individuals who 
interact with child 
regularly

Presentation Goal

•Utilize RBI and PASN 
information to create outcomes 
and develop strategies.

Outcomes & Strategies

Requirements for 
IFSP Outcomes

The IFSP must include:

•A statement of the measurable results or measurable 
outcomes expected to be achieved for the child and 
family …

•The criteria, procedures, and timelines used to 
determine the degree to which progress toward 
achieving the results or outcomes is being made and 
whether modifications or revision of the expected 
results or outcomes or services are necessary

34 CFR §303.344 (c)
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Definition

Family outcomes that focus on the child's development and 
use of skills within daily activities and routines. 

Child outcomes should be functional and developmentally 
appropriate for the child, reflect the family's priorities for the 
child, and build on child and family preferences and interests. 
Child outcomes are connected to family activities and 
routines.

Functional IFSP 
Outcomes

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Characteristics of Functional IFSP Outcomes

Development of IFSP outcomes should be an 
individualized process, based on the family’s 
concerns, priorities, strengths, and resources as 
well as the child’s current abilities, strengths, and 
needs. 
The outcomes:
• describe something that the family wants to 

change;
• help the family to meet their goals;
• help the child to function more effectively in his 

or her natural environment; 
• make it clear to the family what success looks like

Using Information to Develop Outcomes

1. Start with the family’s concerns and 
priorities about the child’s 
learning/development and/or family’s needs 

2. Consider what’s working and what’s challenging in 

everyday routines and activities
3. Consider how the child’s developmental skills, needs and disability 

influence the child’s learning and participation in everyday routines and 

activities

The Role of the Early 
Intervention Provider 

• All EI providers contribute to the 
development of IFSP Outcomes

• EI providers can be instrumental 
in supporting parents in 
developing outcomes that reflect 
specific areas of the evaluation 

• EI providers can offer guidance on developing outcomes 
based on their own experience, expertise and 
professional wisdom 
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Using Information to Develop Outcomes

1. Start with the family’s concerns and 
priorities about the child’s 
learning/development and/or family’s needs 

Using Information to Develop Outcomes

2. Consider what’s working and what’s challenging in 

everyday routines and activities

The Routines Based Interview (RBI) 
The RBI is:

• a conversation with a parent that helps us to get 
to know a family;

• helps us understand what a typical day looks like 
for a child;

• helps a parent to identify what is going well, and 
where there are challenges. 

• Information that is used to 
help develop outcomes 
for the IFSP

Using information from the RBI to 
develop functional IFSP outcomes 

Through the RBI, providers and parents can determine the 
routines for which to create functional IFSP outcomes and 
learning opportunities. 

For example, if a child loves her bath time, it may be a 
natural opportunity to encourage the learning and use of 
more words, improving balance, reaching for and grasping 
toys, etc., by developing a functional outcome around this 
routine.

Such as:

Sarah will talk, sing and use more words, with her sister 
and mom during bath time. 

14.
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Using Information to Develop Outcomes

3. Consider how the child’s developmental skills, needs and disability 

influence the child’s learning and participation in everyday routines and 

activities

Evaluation/Assessment
Information from the 
evaluation/assessment 
is used to identify the 
level of functioning 
and unique needs of 
the child in each 
developmental area 
across settings

RBI and PASN for Gianna

• If you have completed the first 2 modules in the IFSP 
training, The Routines-Based Interview and Present, 
Abilities, Strengths and Needs, you will recall that we met 
a little girl named Gianna and her mother.

• We will be visiting with them again in this module as we 
discuss outcomes and strategies. Please refer back to 
what you have learned about Gianna and her family (RBI) 
as well as her functional abilities (PASN). Remember to 
look back!

• Again, if you have yet taken these modules, you are 
encouraged to do so before continuing on as the 
information from the RBI and the Present, Abilities, 
Strengths, and Needs (PASN) sections are critical to the 
completion of functional IFSP outcomes. 

Individualized Family Service Plan
Functional Outcomes and Strategies
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Functional  Outcomes are NOT:

• statements of needed 
services;

• statements of 
developmental 
progress;

• skill-based;

• therapy goals or 
discipline specific;

• specific to only one 
setting;

• written in jargon 
specific to professional 
disciplines 25.

Writing the Outcomes

Functional IFSP Outcomes vs. Skill-based 
Outcomes 
Skill – Based Outcomes are organized around specific 
developmental tasks or domains, often utilize toys or 
“special equipment” that a provider brings into the home, 
written in professional jargon. For example:  Jake will be 
able to pick up a small pellet with a pincer grasp and 
release it into a bottle with a narrow opening. 

vs

Functional IFSP Outcomes are necessary and meaningful 
to families.  They reflect the use of family friendly language  
and involve “real life” activities, family members and 
familiar places and daily routines. For example: Kay will be 
able to feed herself Cheerios by picking them up and 
putting them in her mouth. 

Functional IFSP Outcomes vs. Skill-based 
Outcomes 

26.

Skill – Based Outcomes are organized around specific 
developmental tasks or domains, often utilize toys or “special 
equipment” that a provider brings into the home, written in 
professional jargon. For example:  Jake will be able to pick up 
a small pellet with a pincer grasp and release it into a bottle 
with a narrow opening. 

vs

Functional IFSP Outcomes are necessary and functional 
(meaningful) to families.  They reflect the use of family 
friendly language  and involve “real life” activities, family 
members and familiar places and daily routines. For example:
Kay will be able to feed herself Cheerios by picking them up 
and putting them in her mouth. 

Skill – Based Outcomes are organized around specific 
developmental tasks or domains, often utilize toys or “special 
equipment” that a provider brings into the home, written in 
professional jargon. For example:  Jake will be able to pick up 
a small pellet with a pincer grasp and release it into a bottle 
with a narrow opening. 

vs

Functional IFSP Outcomes are necessary and functional 
(meaningful) to families. They reflect the use of family 
friendly language  and involve “real life” activities, family 
members and familiar places and daily routines. For example:
Kay will be able to feed herself Cheerios by picking them up 
and putting them in her mouth. 

Functional IFSP Outcomes are necessary and 
functional (meaningful) to families.

• Supports participation in community life and family 
activities 

• Based up on what is important to the family
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Functional IFSP Outcomes vs. Skill-based 
Outcomes 

26.

Skill – Based Outcomes are organized around specific 
developmental tasks or domains, often utilize toys or “special 
equipment” that a provider brings into the home, written in 
professional jargon. For example:  Jake will be able to pick up 
a small pellet with a pincer grasp and release it into a bottle 
with a narrow opening. 

vs

Functional IFSP Outcomes are necessary and functional 
(meaningful) to families.  They reflect the use of family 
friendly language  and involve “real life” activities, family 
members and familiar places and daily routines. For example:
Kay will be able to feed herself Cheerios by picking them up 
and putting them in her mouth. 

Skill – Based Outcomes are organized around specific 
developmental tasks or domains, often utilize toys or “special 
equipment” that a provider brings into the home, written in 
professional jargon. For example:  Jake will be able to pick up 
a small pellet with a pincer grasp and release it into a bottle 
with a narrow opening. 

vs

Functional IFSP Outcomes are necessary and functional 
(meaningful) to families.  They reflect the use of family 
friendly language and involve “real life” activities, family 
members and familiar places and daily routines. For example:
Kay will be able to feed herself Cheerios by picking them up 
and putting them in her mouth. 

Functional IFSP Outcomes vs. Skill-based 
Outcomes 

26.

Skill – Based Outcomes are organized around specific 
developmental tasks or domains, often utilize toys or “special 
equipment” that a provider brings into the home, written in 
professional jargon. For example:  Jake will be able to pick up 
a small pellet with a pincer grasp and release it into a bottle 
with a narrow opening. 

vs

Functional IFSP Outcomes are necessary and functional 
(meaningful) to families.  They reflect the use of family 
friendly language  and involve “real life” activities, family 
members and familiar places and daily routines. For example:
Kay will be able to feed herself Cheerios by picking them up 
and putting them in her mouth. 

Skill – Based Outcomes are organized around specific 
developmental tasks or domains, often utilize toys or “special 
equipment” that a provider brings into the home, written in 
professional jargon. For example:  Jake will be able to pick up 
a small pellet with a pincer grasp and release it into a bottle 
with a narrow opening. 

vs

Functional IFSP Outcomes are necessary and functional 
(meaningful) to families.  They reflect the use of family 
friendly language  and involve “real life” activities, family 
members and familiar places and daily routines. For example:
Kay will be able to feed herself Cheerios by picking them up 
and putting them in her mouth. 

Functional IFSP Outcomes Reflect Real-life, 
Contextualized settings

• Everyday activity settings and 
routines for the child and 
family

• Includes typical routines 
such as meal time

• Also includes routines and 
activities specific to the 
family.

• Test items are not real-life or 
contextualized

Got It?

Functional IFSP 
Outcomes

Skill Based IFSP 
Outcomes



9/25/2015

8

PROGRESS statement- How will we know we’ve 
made progress? 

 Timeline-a date, meaningful to the family, when they want to see this change happen

• When: Time line,  date, 
meaningful to the family, when
they want to see this change 
happen

• What: Criteria-describes what the 
change will “look like” or “what 
will be happening”

• How: Procedure-how will the IFSP 
team know that the criteria is met

• Who: Who will report this? 
• date, meaningful to the family, 

By  the Fourth of 
July family picnic, 
Jose will be 
observed by his 
parents to play 
with at least 1-2 
children for at least 
10-15 minutes at a 
time.

By  the Fourth of 
July family picnic, 
Jose will be 
observed by his 
parents to play 
with at least 1-2 
children for at least 
10-15 minutes at a 
time.

By May 5th Dad’s 
birthday, the family 
will report that 
Jose stayed and did 
not tantrum during 
the meal, and that 
they all enjoyed 
themselves.

By May 5th Dad’s 
birthday, the family 
will report that 
Jose stayed and did 
not tantrum during 
the meal, and that 
they all enjoyed 
themselves.

By her third 
birthday, mom will 
report that Sally 
will crawl on her 
hands and knees 
from her bedroom 
to the living room. 

By her third 
birthday, mom will 
report that Sally 
will crawl on her 
hands and knees 
from her bedroom 
to the living room. 

The IFSP Form: How to Document Child/Family 
Outcomes 

Child / Family Outcome

Given what you’ve shared about your family’s daily life, what would you like to see happen in your daily routines as a 
result of early intervention supports and services? 

For example, “I would like Joey to be able to sit at the table and eat a meal with the family.”

Outcome # 1

Tell us what progress will look like.  When would you like to see this happen? 
For example, “By Thanksgiving, we would like Joey to sit at the table for about 20 minutes and eat dinner with the family about three times a 

week.”

We would like Nicholas to communicate his wants and needs to us 
using signs or words, in socially appropriate and safe ways.

By Christmas 2014, parents will report that Nicholas can use 10 or 
more signs or words to express his wants and needs, such as 
“hunger,” “thirst,” “more,” “help,” or “all done.”

Outcome for Gianna

• Frequently parents will offer very little or too much information to formulate an outcome 
from what their initial statements

• Open-ended question to help the family describe what they want to see, specifically, for 
their child will assist in the discussion and the development of the outcome with the 
progress statement

• Here is what Gianna’s team came up with based on mom’s desires for her daughter…

Individualized Family Service Plan
Functional Outcomes and Strategies
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IFSP Outcomes-Moving to Strategies Why Look at 
Routines?

How Children Learn

• Natural learning opportunities

• Every day routines and activities 

of children and families

• Within family and community 

life

Dunst, C. J., Bruder, M. B., Trivette, C. M., Raab, M., & 

McLean, M. (2001). Natural learning opportunities for

infants, toddlers, and preschoolers. Young Exceptional 

Children, 4(3), 18-25. (Erratum in Young Exceptional

Children, 4(4), 25)

Shelden, M. L., & Rush, D. D. (2001). The ten myths 

about providing early intervention services in natural

environments. Infants & Young Children, 14(1), 1-13.

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Dunst, C. J., Herter, S., & Shields, H. (2000). Interest-based natural learning opportunities. Young Exceptional Children 

Monograph Series No. 2: Natural Environments and Inclusion, 37-48.

Interests

Exploration

and Mastery

Engagement

Competence

Learning 

Activities

Context for Learning: Child Interest and Competence 

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.
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Interest-based Learning

Children’s interests influence:

•Participation in activities

•Level of engagement in activities 

•Amount of practice of new skills

•Development of new 
competencies

•Sense of mastery

Raab, M. (2005). Interest-based child participation in 

everyday learning activities. CASEinPoint, 1(2). 

Retrieved from http://www.fippcase.org/index.php

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Defining Engagement

“…amount of time 
children spend 

interacting 
appropriately with their 

environment.”

McWilliam, R.A. (April, 2010). Enhancing Services in Natural 

Environments [webinar]. Retrieved from

http://www.ectacenter.org/~pdfs/calls/2004/partcsettings/mcwilliam.pdf

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Engagement of Children with Disabilities

“Children with 

disabilities spend more 

time non-engaged (e.g., 

wandering around, 

crying or waiting) than 

do their typically 

developing peers.”

McWilliam, R.A. (n.d.) Engagement. Siskin Children’s Institute. 

Retrieved August 2012 from http://www.siskin.org/www/docs/112.181

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Practice for Children with Disabilities

• Research on young children with disabilities tells 
us they need even more practice: twice as much 
for 50% delay,  etc.

• They need opportunities to learn – in context 
(walking on rugs and yards and gravel); 
instruction, coaching  and most of all. . . practice!

Mahoney, G. (2008). The critical role of practice in the early childhood curriculum. Presentation at South Carolina Early 

Intervention Conference for Families and Providers.

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

http://www.fippcase.org/index.php
http://www.ectacenter.org/~pdfs/calls/2004/partcsettings/mcwilliam.pdf
http://www.siskin.org/www/docs/112.181
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Mastery
Mastery of functional skills 
occurs through high-frequency, 
naturally occurring activities in a 
variety of settings that are 
consistent with family and 
community life.

Shelden, M. L., & Rush, D. D. (2001). The ten myths about providing early intervention 
services in natural environments. Infants & Young Children, 14(1), 1-13.

Dunst, C. J., & Bruder, M. B. (1999). Family and community activity settings, natural learning 
environments, and children’s learning opportunities. Children’s Learning Opportunities Report, 
1(2).

Dunst, C. J., Bruder, M. B., Trivette, C. M., Hamby, D., Raab, M., & McLean, M. (2001). 
Characteristics and consequences of everyday natural learning opportunities. Topics in Early 
Childhood Special Education, 21(2), 68-92.

Dunst, C. J., Bruder, M. B., Trivette, C. M., Raab, M., & McLean, M. (2001). Natural learning 
opportunities forinfants, toddlers, and preschoolers. Young Exceptional Children, 4(3), 18-25. 
(Erratum in Young Exceptional Children, 4(4), 25)

Dunst, C. J., Hamby, D., Trivette, C. M., Raab, M., & Bruder, M. B. (2002). Young children's 
participation in everyday family and community activity. Psychological Reports, 91, 875-897.

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Mahoney, G. (2008). The critical role of practice in the early childhood curriculum. Presentation at South Carolina Early 

Intervention Conference for Families and Providers.

Raab, M. (2005). Interest-based child participation in everyday learning activities. CASEinPoint, 1(2). Retrieved from 

http://www.fippcase.org/index.php

Keys to Development

• Child’s opportunities to practice are increased when 
parents/caregivers/teachers:

• select everyday activities that are interesting to the 
child or foster situational learning 

• are responsive to a child’s play

• Without adequate practice to master a fundamental 
skill, a child cannot move to the next developmental 
level

• It takes the time it takes!  

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Strategies Focus on Successful 
Participation

• Strategies should strengthen family and 
caregivers capacity to use multiple routines and 
activities as learning opportunities

• Successful participation = learning and practice =
mastery of skills

• Strategies should also help families and 
caregivers figure out how to address challenging 
activities by improving the child’s skills, making 
adaptations so she/he can be more successful

What will we do to accomplish the 
outcome?

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Parents and Caregivers Influence 
Learning

• What happens between intervention visits is 
most critical for learning

• The consistent adults in a child’s life have the 
greatest influence on the child’s learning and 
development – not providers 

• All families/caregivers have strengths and 
capabilities that can be used to help their child 
develop and learn 

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

http://www.fippcase.org/index.php
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Shifts in the Role of the Early Intervention Provider

Previous Child-Centered Practices Current Family-Centered Practices

Professionals designing activities to 
alleviate “deficits” in the child’s 
development or skills

Professionals assisting families in 
identifying activities that the child and 
family are interested in and that promote 
engagement

Professional in the primary interactive 
role with and doing something “to” the 
child

Professionals working as collaborative 
“coach” to support families (from the 
side) as they help their child

Showing strategies to the families and 
then asking them to fit them into their 
daily routines

Professionals assisting families in 
identifying routines that will support the 
desired outcomes

Providing services by pulling a child out 
of or away from their peers or siblings

Focusing intervention strategies on the 
caregivers ability to promote the child’s 
participation in naturally occurring, 
developmentally appropriate activities 
with peers and siblings

Previous Child-Centered Practices Current Family-Centered Practices

Strategies to Meet Functional IFSP 
Outcomes 

Strategies and 
objectives specify 
who will do what in 
which everyday 
routines, activities 
and places.

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Home 
Routines 

and 
Activities

Insert Child Care 

Routines & 
Activities in 
Early Care 
Centers 

26.
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Developing Strategies
to Meet  Functional IFSP Outcomes

Strategies must:

• Help achieve the outcome

• Be based on how all children learn throughout the course 
of everyday life, at home, in early care and education 
settings, and in the community

• Be developmentally appropriate for the child

• Focus on naturally occurring learning opportunities 
whenever possible Build on familiar activities and 
routines, and

• Describe who will do what.

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

Developing Strategies
to Meet  Functional IFSP Outcomes

Strategies must:
• Help achieve the outcome
• Be based on how all children learn throughout the course of 

everyday life, at home, in early care and education settings, 
and in the community

• Be developmentally appropriate for the child
• Focus on naturally occurring learning opportunities whenever 

possible Build on familiar activities and routines, and
• Describe who will do what.

Adapted from: Developing High Quality, Functional IFSP Outcomes/IEP Goals Training Package. Retrieved from http://www.nectac.org/knowledgepath/ifspoutcomes-
iepgoals/ifspoutcomes-iepgoals.asp.

• Support primary caregivers to provide children with everyday 
learning experiences and opportunities that strengthen and 
promote a child’s competence and development

• Support learning that occurs in context of things that have high 
levels of interest and engagement for child and family

Outcome 
Checklist 

Outcome Statement                                                                 
Yes No N/A

Describes what we want to see for child/family as a result of Early intervention supports and services 

Meaningful to the family

Written in the family’s words as much as possible.

Written in a way that all team members can understand

Developmentally Appropriate

Progress 

Yes No N/A

The timeline reflects an event or date that is meaningful to the family

Indicates who will observe/report the progress

Observable and Measurable

Uses the name of family members, pets, friends, favorite toys or activities as part of the context for 

measure

Describes what progress will look like

Strategy
Yes No N/A

Has high Child Interest (fun factor) 

Written in a way that all team members can understand 

Describes the way the service will be delivered using 

verbs (i.e., consult, provide, assess, design, support, 

explore) 

Tells us who would will be implementing the strategy 

Takes place within the activities and environment of the 

child and family

Incorporates preschool readiness skills when possible

Developmentally Appropriate

Engagement

Specific routines are 
emphasized and the 
HOW of doing the 

intervention is described

Service providers?
Care givers?

Siblings?
Peers?

29.

“Next Steps” as Strategies

Many strategies to achieve an 
outcome rely on knowing the 
“next steps” in a child’s development.

Resources for “next steps”:

• Other professionals 
(i.e. – your Transdisciplinary Team) 

• Curriculum-based Ongoing Assessment tools

• Developmental Handouts for Families
(e.g. – Baby’s First Wish)
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Let’s Look at What Functional  
Strategies are not…

•Stating that strategies will be provided
• E.g. – The DS will provide strategies to the family to encourage more 

word use for Nicholas.

•Solely describing what the caregivers will 
do = the professionals do not have a role

•Suggestions without any context of daily 
routines

•Written in jargon specific to 

professional disciplines

Strategy Examples

Not This

• “The DS will work with Victor in front of a 
mirror to encourage oral-motor imitation”

This

• “During play time, Victor and his brother 
and sister will play games making silly faces 
in the mirror (making an “o” with his 
mouth, doing raspberries, sticking out 
tongue) so that he can see what he is 
doing and become more aware of how to 
imitate with his mouth”

Another Strategy Example

Not This

• “The SLP will introduce new foods and textures."

This

• “The SLP will assist mom to identify 3 new foods to 
attempt at dinner time. Mom will introduce 1 new 
food and continue with the same food for one week. 
Mom will introduce the second new food the second 
week and so on for three weeks and 3 new foods.”

Strategies 
Example
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Incorporating Strategies into Routines

• Together with parent identify  2-3 
existing routines (ex. snack time, diaper 
changes, book sharing) during which 
parent will implement agreed upon 
strategies.

• Strategies should only require that 
parents make minor modifications 
during the routine.

• Early Interventionist will provide 
modeling and gentle coaching to 
support parents in incorporating 
strategy.

Identifying Daily Routines and Activities 

15.

Communication

Daycare – water play

Daycare -

mealtimes

Click on the button below to 
play a short video of this 

discussion with Gianna’s mom
(it might take a moment to begin playing)

Strategies Need to be Discussed with the 
Family

Worksheet for Developing Functional Strategies
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Worksheet for Developing Functional Strategies

Click here to download the Strategy 
Worksheet that Gianna’s team 

completed to support their creation 
of functional strategies.

Strategies for Gianna

Review

DEVELOPMENT OF FUNCTIONAL OUTCOMES 

• differentiate between functional and skill based outcomes

• use what is meaningful to a family to help us develop functional 
outcomes and measure progress and identify timelines, and

• understand how to write a functional IFSP outcome that can be 
measured 

DEVELOPMENT OF FUNCTIONAL STRATEGIES EMBEDDED IN EVERYDAY 
ROUTINES

• Understand how to write functional strategies that integrate service into 
everyday routines, activities and places in order to strengthen and 
promote a child’s competence and development.

• Look at all those individuals who interact regularly with the child to 
develop strategies that involve not only the parents, but siblings and 
peers.

In Conclusion…

• The IFSP process follows a sequence to help each 
step build upon the previous step

• Children learn best within the context of 
relationships

• Functional strategies focus on the child’s ability 
to participate in her everyday routines and 
activities (Routines-Based Early Intervention)

• Strategies emphasize the ways in which the 
professionals will support the care givers; they 
are NOT focused directly on the child
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• Intervention occurs between home visits in the 
context of the child’s routines.

• Intervention is provided by the child’s 
parents/caregivers.

• Role of the Service Provider is to support the 
parents/caregivers in implementing agreed upon 
strategies  in selected routines.

Routines are the Context

Individually or in Small Groups Within the Agency:

• Choose 2-3 children on your caseload and review the 
information from the initial RBI, initial ECO and CME. Review 
the outcomes and then use the IFSP Outcomes Checklist to 
determine if all of the components are represented.

• Next, choose one  family from your caseload and, based on 
what you now know about the family and what you have 
learned about functional strategies, consider how you would 
rewrite the outcomes and/or strategies to meet the criteria in 
the IFSP Outcomes Checklist.  Use the supplemental handout 
How Do We Implement Strategies, to enhance your ideas. 
PLEASE NOTE: You CANNOT change the outcomes/strategies 
on the actual IFSP without Prior Written Notice (PWN) and 
approval of the family.

41.

Follow up Activities to Consider to 
Increase your Knowledge & Skills!

Resources

• Just Being Kids Videos 
http://www.cde.state.co.us/resultsmatter/rmvid
eoseries_justbeingkids

• Baby’s First Wish- Parent Newsletter 
http://babysfirstwish.aces.nmsu.edu/babys-first-
wish.html

• HELP & AEPS = two examples of curriculum-
based ongoing assessment tools

• Routines-Based Early Intervention: Supporting 
Young Children and Their Families by Robin 
McWilliam, 2010. 

41.

Guidance Card for FSC’s

http://www.cde.state.co.us/resultsmatter/rmvideoseries_justbeingkids
http://babysfirstwish.aces.nmsu.edu/babys-first-wish.html
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Ask these Reflective Questions to Support the Learner... 

 How do you use  all of the information gathered from the CME & the RBI to develop the IFSP?  

 NOTE:  Does the participant understand how to use the data from the CME to write an 

effective IFSP?  

 How do you ensure that the parent’s priorities are reflected in the IFSP outcomes and strate-

gies?  

 What if the information in the CME and the parent’s priorities differ?  

 NOTE:  Does the participant have an understanding of how to integrate both parent in-

put and information from the CME into the process of developing the IFSP?  

Consider these questions for yourself as a supervisor... 

 What can I share from my own experiences in developing IFSP Outcomes and strategies to sup-

port staff  in this process?  

 Do I feel comfortable in understanding how to use the IFSP to guide our work with families?  

 What can I do to support staff that struggle with this process?  

Consider these questions for your program structure/processes... 

 How does our agency monitor the quality of written IFSPs?  

 NOTE: Do we have a systematic process for reviewing IFSPs periodically?  

 NOTE: What is the mechanism for providing feedback to staff on the quality of their 

written IFSPs?  

 Do our initial IFSP meetings reflect the process outlined in this module?   

 How do we know this?  

 Question 

 What resources might we need to do this? 
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Ask these Reflective Questions to Support the Learner... 

 How do you incorporate the information the parent shares with you about their daily routines 

into the IFSP?  

 NOTE:  Does the participant understand the connection between the RBI process and 

the development of the IFSP?  

 How might you talk about routines during an IFSP meeting?   

                     NOTE:  Does the participant understand how to refer back to the RBI as needed when 

  developing outcomes and strategies during an IFSP meeting - e.g. “ I remember you 

  mentioned he has a hard time going to bed”….. 

 Do you typically struggle developing strategies?  

 NOTE:  How thorough is the RBI information?  

Consider these questions for yourself as a supervisor... 

 What do staff need from me to feel more competent in this area?  

 How do I support staff in seeing the value and importance of this?  

 How can I build in opportunities  to help staff see the connection between daily routines, devel-

opment of IFSP outcomes and strategies and how this impacts the work with families?   

Consider these questions for your program structure/processes... 

 How do we discuss this process as an agency?  

 NOTE:  Is this discussed  as part of our TTA process?  

 Do we have a system for ensuring that RBI information around daily activities and place is re-

flected in IFSP outcomes and strategies?  

 Follow up/Note:  If so what does that system look like?  If not, how can we implement a 

system?  

 Are there activities beyond training that we can implement program wide to support skill build-

ing in this area?  

 What resources might we need to do this? 
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Ask these Reflective Questions to Support the Learner... 

 As a practitioner,  what are the most important things you need  to consider in  developing qual-

ity outcomes and strategies?  

 NOTE:  Can the participant identify all of the pieces that need to be considered when de-

veloping IFSPs?  

 What are the challenges for you in this process?  

 What are you still wondering about in terms of writing outcomes and strategies?  

 NOTE:  If a participant needs more support in developing IFSP’s, how can you address 

this?  

Consider these questions for yourself as a supervisor... 

 Do I fully understand the components  that make up a quality IFSP?  

 If so, how can I ensure that staff are proficient in this area?  If not, how can I improve my 

knowledge and skills in this area?  

 What  types of individual support can I offer to staff around this?  

Consider these questions for your program structure/processes... 

 As an agency,  how do we orient new staff on the development of IFSP outcomes and  

       strategies?   

 NOTE: Beyond initial training, what other supports do we have in place to support new 

staff in their understanding of this process?  

 Is this an area for development?  

 What ongoing supports do we provide for existing staff to ensure continuous quality improve-

ment around the IFSP process and development?  

 Is this an area for discussion for the program?  

 Are there opportunities for managers to observe IFSP meetings with families, and provide feed-

back to staff on the process?  

 What resources might we need to do this? 



FIT Program IFSP: Brief Guidance Card for Family Service Coordinators  
 
Initial/Cover Page:   This page captures required demographic information needed for FIT-KIDS. 

1. Make sure to complete all sections. 
2. There is added space to list foster parents, biological parents, or social worker.  
3. “Physical address” space can be used to write directions or describe where the child will receive services, if 

other than family home (e.g., grandparents' home or child care). 
4. Current Eligibility: Remember, a child may be eligible under more than one category.  
5. ICD-9 codes: Only 3 can be entered in FIT-KIDS, but you should document all that apply. 

 

Your Family: These pages guide conversation with the family and documents their concerns, priorities and resources/ 
supports.   

Page 1:   Note that you can attach an additional page if needed. 
1. If you have already done a routine based interview, this may be a review and summary.  
2. If you have not completed the interview, See Conversation starters below. 
Page 2:  Note: If you feel it is helpful, you can draw an Eco map on another page. 

If parent supports are the same as the child supports, you can write “same as above”. However, sometimes the 
people who support the child do not support the parents.   
 

Conversation Starters to Support Your Family Life 
o How does the day begin?  
o What are mealtimes, naptimes, and playtime like? 
o Who does your child spend time with? 
o Does your child attend daycare/childcare? How often? For how much time? 
o Are some activities more enjoyable than others? 
o Are some activities more difficult than others? 
o Note: If the parent/care provider is having a difficult time identifying activities or routines, ask more specific 

questions about how the child participates in some of the following: dressing, breakfast, watching TV, preparing 
meals, household chores, nap or bedtime, bath time, lunch and evening meals, yard work, bedtime stories, travel 
in the car, going to the park or the store, or just hanging out. 

o Are there any places that you go (e.g., shopping, doctor’s appointments) that occur on a less than regular basis 
(e.g., once a week, every few days)?  

o Are there other events or activities that occur fairly regularly or on the weekend (e.g., sport events for siblings)?   
 

Summary of Health Information:  
1. Use as much space as needed to summarize the child’s health/medical history.  
2. Documentation of Vision and Hearing screening results/recommendations is important. Note: There is a place to 

add/document follow-up results even at a later time.    
 

Present Abilities, Strengths and Needs:   This documents required evaluation/assessment results and the child’s 
strengths and needs in terms of the child’s functional skills using the Early Child Outcomes (ECO) format. See the ECO 
guidance document for more specific questions and guidance. Although the information from this section can be used as 
measurement during the ECO process, the rating of each Early Childhood Outcome is not done on this page. 

1. Top paragraph: Gives a brief explanation for the family and team.   
2. Columns on the left: The three (3) Early Childhood Outcomes with a brief description.  
3. Middle two columns: Document the most important strengths and needs based on the evaluation/assessment 

results and discussion with the parents and team.    
4. Column on the right: Document the age ranges/levels from the CME or Annual redetermination of eligibility.   

 
 

Child/Family Outcome:   Summarize areas the family described as challenging in their daily routines and areas of 
concern from the evaluation to assist the family in identifying possible outcomes. 
 

Conversation Starters to Support Child/Family Outcomes Page  
Outcome: 
o What would you like to do or feel you could do more easily if you had help or more information 
o What would you like your child to be able to do that would make life easier for you or more fun for your child 

(at home or in the community)? 

  Sept. 2014 



FIT Program IFSP: Brief Guidance Card for Family Service Coordinators (Page 2) 
 

o If you could change one activity or routine tomorrow that would make your day go smoother related to your 
child, what would it be?  

o Examples: “I would like Joey to be able to sit at the table and eat a meal with the family.” “Sarah to use more 
words to tell us what she wants.” 

 

Progress: 
o How will you know that your child/family has made progress toward this outcome? 
o What will your child be doing?  What will you be doing? 
o By when do you want this to happen? Think about special occasions or life events that are meaningful for your 

family. 
o Examples:  

“By Thanksgiving, Joey will be able to sit at the table and eat a meal with our family without tantrums and we 
will all enjoy ourselves”  

“By the beginning of summer, Sarah will say more words and be able to ask for the food, drinks and toys that 
she wants.”  

 

Strategies:  Remember that strategies should be embedded in the activities that the child and/or family are 
already doing during their daily activities and/or routines 
o Describe the way the service will be delivered using verbs (i.e., consult, provide, assess, design, support, 

explore). 
o Which team members will be implementing each strategy? 
o Where/when will it take place? During which routines/activities and places? 
o How will the team support the child during peer and/or sibling interactions? 
o How will the team support parent/child interaction? 

 

Transition Plan:   At the top are the key dates in the process based on the child’s 3rd birthday. Make sure to write in all 
“key dates” and all projected dates (this is a “plan”). 
 

Supports and Services:  Remember: A Prior Written Notice (PWN) is still required.  
1. Amendments: Use this to add, modify or end a service while the IFSP is in effect.  
2. Non-FIT services: These are listed separately in the section below the FIT services table.  
3. Natural Environments: Required when services are provided in a non-typical setting.  

 
Try to write / type the full service name or abbreviate so the family will understand the services they will receive. 

Service Codes Setting Codes Funding Source Codes 
AT = Assistive Technology H= Home (may include some services outside 

of the home) M = Medicaid (fee-for-service) Aud = Audiology 
DI = Developmental Instruction CBS = Community Based Setting (child care, 

Early Head Start, park, pool, etc.) DOH = Dept. of Health (State General Funds) FSC = Family Service Coordination 
FTC&T = Family Therapy, Counseling & Training DDP = Center based Developmental Delay 

Program (< 50% typically developing children) 
O = Other (SALUD,WIC; Head Start; CYFD; 
Optum Health HS = Health Service (to support EI services) 

MS = Medical Services (to support EI services) IPL = Center based Inclusive Provider 
Location (> 51% typically developing children)  Nur = Nursing Services 

Nut = Nutrition Services OS = Other Setting in the community 
(Hospital, clinic etc.) OT = Occupational Therapy 

PT = Physical Therapy 

 

Psy = Psychological Services 
SLCL = Sign Language & Cued Language 
SW = Social Work Services 
SLP = Speech Language Pathology 
Trans = Transportation (to receive EI services) 
VS = Vision Services 

 
Signature Page:  Obtain all required signatures and dates. Make sure that family checks all pertinent boxes, signs and 
dates this page.  
 

Periodic Review:  Document each time the IFSP is reviewed and check the “type” of review in the appropriate box 
Note: If a 6 month review was delayed, write in the reason for delay.  

  Sept. 2014 



Please contact your ECN Training and Development  

Consultant and/or your FIT Provider Manager  

for more assistance in supporting staff/contractors in 

developing high quality IFSPs. 
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