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Objectives

1.

Participants will review the definition of behavior and how the
environment impacts behavior.

Participants will engage in reflection and identify areas of growth of
their responses to behaviors of concern.

Participants will identify how regulation can impact behaviors of
concern.

Participants will identify at least one strategy they can use to engage in
self-management in supporting behaviors of concern.

Participants will identify at least two strategies to support learners in
utilizing self-management to increase replacement behaviors.







Behavior

Copper et. al (2020) defines behavior as: the portion of an organism's
interaction with its environment that involves movement of some part of
the organism.

Alberto and Troutman (2013) simplify this definition and define behavior
as: any observable and measurable act of an individual

Historically, when we discuss behavior across our settings we are
discussing behavior that does not match the expectations of the
current environment.

From here forward, we will label this definition of behavior as behaviors of

concern.




Behaviors of Concern ®

In the school setting, discussion of behaviors of concern surround the
qguestion: Does the individual engage in a behavior that is impeding the
learning of themselves or others.

For community settings, discussions of behaviors of concern may
surround the questions: Does the behavior impact their ability to safely
access their environment around them (e.g., mall, church, hospital)?Does
it require multiple supports?

With these questions in mind, what are common behaviors of concern
you are seeing within your setting?




Behaviors of Concern

Behaviors of concern are a form of communication

They serve a purpose
Behavior is learned
All behaviors of concern are a function of a particular
environmental condition
How we help individuals with behaviors of concern can be found
in understanding the effect their behavior is having on the
environment
If a behavior persists, it is being reinforced




Environment

A learner’s environment includes:

physical space
people present
social atmosphere
events and activities
rules and norms

Janney & Snell (2000)




Behaviors of Concern

Ask yourself some questions:
« Does the individual understand what's going on in the setting?

« Does the individual have the skills to participate in the activities required
in the setting?

« Does the individual have adults and trained peers to provide positive
supports?

« Does the behavior warrant or need intervention? Could it be a cultural
difference or something that is triggering to me?

« Does the individual have good reason to engage in behaviors of
concern?




CENTER FOR
m DEVELOPMENT

& DISABILITY




Self-Regulation

- Gross (1998) defined emotional regulation as “the processes by which
individuals influence which emotions they have, when they have them, and
how they experience or express these emotions.”

- Karaca and Bektas (2022) refer to Bandura'’s social cognitive theory to
describe self regulation: Comparing an “...individuals’ behavior with the
internal criteria they have specified and to decide and evaluate their
suitability.” The further explained that it includes self-observation, self-
judgement, and self-reaction.

« They stated that processes of self regulation can either be intentional (top-down)
or automatic (bottom-up).

« It is multifaceted that “...operates through a series of secondary cognitive
processes such as self-monitoring, standard setting, an evaluative judgement,
self-evaluation, and emotional self-reaction.”

- Self-regulation develops through interactions with the environment.




Intentional Self-Regulation

Gestsdottir and Lerner describe intentional regulation as:

“...contextualized actions that are actively aimed towards harmonizing
demands and resources in the context with personal goals in order attain
better functioning and to enhance self-development.”

Goal-directed behaviors

Ability to achieve a goal or not achieve a goal has implications for future
goal-directed behaviors and development trajectory
The authors indicate that individuals in adolescence are able to use
intentional self-regulation successfully due to brain development and
social expectations and conceptions.




Organismic Self-Regulation

Our bodies’ ability to regulate systems

e.g. body temperature regulation by the hypothalamus, circadian rhythms,
threshold of responsivity or quality of mood

Fight, flight, freeze

Under no or limited control of the individual, require no additional effort
of the individual to regulate

Gestsdottir and Lerner (2008) explained that organismic regulation
may be more relevant during infancy and childhood and times when
intentional self regulation are not fully present.




Educator Regulation

Vogl, et. al (2025) stated that “effective emotional regulation can
enhance teaching efficacy, improve teacher-student relationships,
foster a positive learning atmosphere, and ultimately impact student
outcomes.”

They expanded and stated, “Teachers’ emotions influence instructional
behavior, cognitive stimulation, and classroom management, and support
social behavior.”

The article continued to expand, explaining that teacher judgement on
student behavior also lead to unpleasant emotions.




Educator Regulation

Semudre et. al (2022) explained that teachers who feel overwhelmed
“...are at an increased risk of relying on punitive and exclusionary

practices.”
Use of these practices impacts student academic performance in addition
to social outcomes.

Vogl et. al, (2025) stated the following to promote better regulation of
educators:
Implementation of emotion regulation in the classroom

Mindfulness

Reflection




Student Regulation

Self-regulation has been identified as an important factor for academic
achievement for all children

This includes all areas of executive functioning

Le Diagon et. al (2025) expanded on executive functioning and early
academic skills. They found that regulation “mediated the association
between early and later math skills.”

Chen and Jahromi (2025) explained “...that better self-regulation and
greater behavioral engagement may be protective factors for school
success in Autistic preschoolers, who are prone to fall behind in their
literacy and mathematics learning.”




Questions To Ask Yourself

1.

What are situations or activities that trigger the learner?

How can we change the situation that would make the learner feel
more safe and calm?

What are the actions of staff that can trigger the learner?
How can staff avoid or limit these actions?
|s staff utilizing punitive practices?

What is in the learner’s environment that may feel triggering to them?

How can we adjust the environment to make the learner feel more
safe and calm? |Is there a language/cultural impact?

What necessary interactions, situations, or instructions are triggering to
the learner?
How can we adjust these to be less triggering? How can we support
the learner with regulation during this time?




Self Management

Self -management is the personal application of behavior change
tactics that produces a behavior change (Cooper et. al, 2020)
Includes: self-assessment, self-monitoring, and self-instruction

Self-management can:
Be used to change inner behavior
Promote independence
Promote goal setting
Increase feedback to the learner
Be accessible across environments
Promote generalization and maintenance of behavior
Be utilized across multiple behavior repertoires




Implementation for Practitioners

%

- Checklist
- BIP/BSP Checklist
- Reflection

- Visual Schedule




Checklist

Goal Visual representation of things to complete for the
day/activity.

Implementation | 1. Determine what needs to be done.

2. Organize your list that makes sense to you (e.g. in
order of importance versus writing as it comes to
mind)

Tips & Tricks « Create reinforcement for yourself




ADULTING

CHECKLIST

PERSONAL
FINANCE

| HAVE A BUDGET

| HAVE 6 MONTHS' EXPENSES SAVED

| KNOW MY CREDIT SCORE

| KNOW HOW TO FILE MY TAXES

| KNOW WHAT PRINCIPAL AND INTEREST ARE
I PAY MY OWN BILLS

| HAVE A RETIREMENT ACCOUNT

| KNOW WHAT SMALL, MID & LARGE CAP STOCKS ARE

Deily, Checklist

Task.

Do T hove all the resources ready For Bhe day?

PERSONAL +
PROFESSIONAL DEV

[ ]1 HAVE A CURRENT, PROFESSIONAL RESUME

[ ]t cAN WRITE A COVER LETTER

[ ]y AM COMFORTABLE IN AN INTERVIEW

Dl KNOW HOW TO COMPLETE FIRST DAY FORMS

[ ]I KNOW WHAT IS APPROPRIATE TO WEAR TO WORK
| |1 CAN MANAGE MY TIME AT HOME AND AT WORK

Liil CAN MANAGE MY TIME AT HOME AND AT WORK

HOME + HEALTH
CARE

I KNOW HOW TO DO LAUNDRY AND KEEP MY PLACE CLEAN
I CAN HANDLE MOST MINOR HOME REPAIRS
| UNDERSTAND MY HEALTH INSURANCE PLAN AND COVERAGE
I MEAL PLAN + PREP
__IKNUW WHO MY INSURANCE PROVIDERS ARE
_-IAM PREPARED FOR A MEDICAL EMERGENCY
| MAKE MY OWN APPOINTMENTS

I'VE HAD PHYSICAL, EYE AND DENTAL EXAMS IN THE PAST
YEAR
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CLA%QEROOM CHECKLIST

() Alphabet Posters
() Number Posiers

[] Bulein Board Lellers
(J Shudent Data

[J Paiy Schedule

(J Classroom Rules

O Poor Decor

() Welcome Banner

() Desk Narme Plales
[ Affirmadion Station
[ Cool Pown Areq

[J Hand Signals

[ Classroom Jobs

[ Nolse level Char}
(J Supply Labe's

[J Teacher Toolbox
(J Car} Labels

(J Classroom Birtndays
OJ Student Locator

O First Ad

() Teacher Maibox

[J Cdendar

U Equity Shicks

O Prize Box

OJ Library

[ Early Finishers

[ReCedus sy

[ Entering The Classroom
(] Behavior Expeclations
[ Behavior Consequences
() Bakhroom Expectalion
(J Transttions

[J AHention Gellers

[J Lunch Poutine

[ Recess Routine

O Linng Up

() Early Finshers

(O Turn-in Trays

(J How To Turn In

[J Clean Desk Expectations
O Vsitors Expeclalions
O Fire Dril Expeclations

U Lock Down Expeclations
[ In Case Of An Emergency
O Daiy Clean Up

0 Classroom Jobs

OJ peward System

Do bhe retources caber For children of o bockgrounds?

Do chaldren have accen bo the kearning criberia? Do they know whab
by are karming 7

Haowe T macke mgelf clear in o tasks?

Iy the beaching ard learring relevard bo the children?

Hivoz the chiddren had o charce bo isberach with each other Lo ghare
bheir learning 7

Howe T proised children ancugh?

fm I owore of steugging children and Uheir needs?

Howe T ercouraged the childnes bo do bhelr besh ond ingpined bhem
endugh?

Is bhare a child struggiing or naed help?

Iy the behaviour of my clazs the way T wank ib bo be?

[ the chilren meetb Uhe karning criberis?

Hove T aasessed bhe children encugh throughout: bhe kesson?

Hove T marked ond given chidren corstructive fevdback?

Iy the chssroom bidy?

[id I owile and breakhe boday?

Dthex

000o0o




BIP/BSP Checklist

Goal

To review if the BIP is being implemented as written
and/or identify components that are effective.

Implementation

Review leaner BIP/BSP

Create a fidelity checklist or component checklist
Go through the checklist daily.

Determine if BIP/BSP needs to be updated or if
supports can be faded.

BN =

Tips & Tricks

 Create the checklist in collaboration with
stakeholders.
» Use digital options.




BIP Fidelity Checklist For Staff

Check iffwhen
observed

Use this checkl'\st with sltaff impleme.nting An dyfs Intervention Fidelity ch eckl ist OR indicate

the behavior plan to review and confirm N',rA If NOt

their understanding of each component, .

ensuring consistent and confident Appllcable

application.

Practice showing Andy how to initiate a request to talk or spend time with |:|

[] 'dentifies the behavior targeted for someone USing the visual card

reduction.

Staff prompts Andy to use the social invitation card as soon as he arrives home

Specifies the replacement skill
N from work.

being taught.

l:l Explains the method for teaching the
replacement skill.

Andy's staff and roommate respond immediately any time Andy requests
attention.

[:l Describes situations where the
behavior is most likely to occur and
highlights when proactive support is
most critical.

Remind Andy's roommate that it is impaortant to let Andy spend time with him if
he hands him the social invitation card.

[I Details how to implement proactive
strategies to minimize the likelihood
of challenging behavior.

When Andy has been playing on his alone for an hour, but no challenges have
occurred, remind him that he can use the social invitation card.

L OO

[:I Qutlines the steps for responding
effectively if the challenging
behavior accurs.

Total Checkmarks for Replacement Behavior Interventions =

D Explains how to reinforce the learner
for using the replacement skill or
managing challenging situations
calmly.

Replacement Behavior Intervention Fidelity =

(Total checkmarks/Total # interventions to be observed) X 100 =

Thisis aresource by Tools and resources to excel in parent, teacher & staff support
Eﬂ Visualized‘ Learn more and get started for free at BIPVisualized com
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Reflection

Goal

Determine if behaviors you engaged in may have led to
a behavior of concern.

Implementation

1. Regulate yourself.

2. Review what happened.

3. Determine where improvements could occur.
4. Determine next steps.

Tips & Tricks

* Follow a script.
« Engage in reflection with a peer.




Questions To Ask Yourself

1.  What are situations or activities that trigger me?
How can | adjust these activities or my response?

2. What are the actions of students that can trigger me?
How can | avoid or adjust my response?

3. Whatis in the environment that may feel triggering to me?
How can | adjust the environment to make me feel more safe and calm?

4. What regulation needs/supports do | have in place for myself
throughout the day?
Do we have a tap out system?




Reflection of Response to Behaviors
of Concern

1. Does the behavior of concern | want to address have
cultural/communication differences?

2. Did | respond to the behavior of concern as written in the behavior
intervention plan?

Did | feel dysregulated when responding to behaviors of concern?
Did my actions lead to a behavior of concern?
Could | have been flexible in my response to the learner?

S

Are my expectations of my learners appropriate?




Visual Schedule

Goal

Visual representation of what is to occur throughout the
day.

Implementation

1. Create a schedule that works for you.
2. Include all meetings/ancillary/prep/lunch
3. Create a system that is easy to adjust

Tips & Tricks

 Utilize reminders/timers to help you
« Use your schedule to model with students
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ﬂ Monday

Tirme Grade Level Grade Level Grade Level
8:55 AM First Bell First Bell First Bell
2:00 AM Tardy Bell Tardy Bell Tardy Bell
8:40 AM 5:40-%9:00 8:40-9:00 §:40-%:00
Arrival Arrival Arrival
s Insert steps/expectations for arrival »  Insert steps/expectations for arrival s Insert steps/expectations for arrival
Restroom Restroom Restroom
®  List what students need support and who . List what students need support and who ®  List what students need support and who
needs prompting to star the day going to the needs prompting to star the day going to the needs prompiing to star the day going to the
bathroom. bathroom. bathroom.
Breakfast Breakfast Breakfast
s TInsert steps/expectations for breakfast +  Insert steps/expectations for breakfast s Insert steps/expectations for breakfast
Attendance Activity Attendance Activity Attendance Activity
*  Insert morning work activity +  Insert morning work dctivity *  Insert morning work activity
-
S:00 AM 00 9:00-5:25 9:00-9:25 9:00-5:25
15 Calendar/ Morning Group Calendar/ Morning Group Calendar/ Morning Group
*  Whole Group +  Whole Sroup *  Whole Group
= Calendar +  Calendar = Calendar
9:25-9:30 9:25-9:30 9:00-5:30
Content drea Warm Up Content drea Warm Up Speech
. 75
9:25-5:30
Math Werm Up (PB-> Taba Math Sroup Lesson)
9:00-9:30: i-Ready 9:00-9:30: j-Ready 9:00-9:30: j-Ready
30 9:30-11:00 5:30-11:00 9:30-11-00
A5 Math Math Math
10:00 AM -00 Ready Common Core, IEP Goal, ULS Ready Common Core, IEP Goal, ULS Reody Common Core, IEP Goal, ULS
15 »  Student will rotate between three math »  Student will rotate between three math »  Student will rotote between three math
-30 groups every 30 min. groups every 30 min. groups every 30 min.
A5 *  Ready Common Core: Individualized Paced +  Ready Common Core: Individualized Paced *  Ready Common Core: Individualized Paced
Instruction Instruction Instruction
« LS5 . ULs = ULsS
= IEP &oal: Individualized lessons based on TEP | «  IEP Goal: Individualized lessons based on IEP | «  IEP &oal: Individualized lessons based on IEP
goals. goals. goals.
Teacher: TEP Goals/ [-Ready/ Ready Common Core | EA 1: ULS/ TEP Goals EA 2: TEP Goals
Group 1: Tnsert student initials Group 2: Insert student initials Group 3: Insert student initials
11:00 AM 00 11:00-11:30 11:00-11:30 11:00-11:30
15 Lunch Lunch Lunch
*  Whole Group +  Whole Sroup *  Whole Group
EA 1 Lunch EA 1 Lunch EA 1 Lunch
:30 11:30-11:40 11:30-11:40 11:30-11:40
Recess Recess Recess
45 11:45-12:30 11:45-12:30 11:45-12:30
12:00 PM {00 Writing Writing Writing
15 = Whole Group/ Small Group Writing Activities | = Whaole Sroup/ Small Group Writing Activities | «  Whaole Group/ Small Group Writing Activities
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Implementation for Learners

Check In Check Out Systems
Individual Points Plan

Contingency Maps
- Task Analysis

- Visual Schedule




Check In Check Out Systems

Goal

Improve a learner’s behavior by delivering frequent
reminders and feedback

Implementation

1.
2.
3.

4.

Determine goal(s)/expectations with the learner
Determine “check in” times

Determine if this is tied to reinforcement, and set
contingency based on baseline

Determine “check out” time

Tips & Tricks

 Individualize the system
« Can be updated changed
« Teach to be self-managed




My daily expectations

Keep hands to self
Follow divections fivst tine asked

Mzt Rind words

My goal: 15 Hes

If | mest my goal, | eam: * Behavior Self-Check*

15 winutes of playing basketball at the swd of the day

Name : Date: Staff:
Yes No
Today |l... ol
Chech-InTime  Expectation 1 Expectation 2 Expectation 3
Keephendstosalf  Follow directions  Use kind words Kept my hands and feet to m‘ISEIf
Used by DBT skills
Zasam o)/ wiltrysgain ves r-i@@.r willtry again Asked for space when needed

Grrsmm @j will try again | Yea) ! mlltryagaln@.f Will try again

TOrLSHIM, @f will try again @F willltry again ves )/ Will try again

11150 @t Will try again @F willtry again ves f ?ﬂlltr’.I again)

121 Spe @j Will try again -@F willltry again ves /“Will try again

Ta5p @; Willtry again @ willtry again .@; Willtry agaln
L Spa — _.-
Check-ouk '@f Willtry agaln ‘es /Willtry agal -E&s:llf will try again

Total times | met my expoctations (yesk 1+
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Individualized Points Plan

Goal Build specific skills for a learner by recognizing and
rewarding the skills

Determine goal(s)/expectations with the learner
Determine break down of the day

Determine point break down

Determine exchange of points occurrence

Implementation

BN =

Tips & Tricks  |[ndividualize the system
« Can be updated changed
« Teach to be self-managed




My daily expectations

Behavior Chart

iking homework, in agenda Todays' Date; Period: T
My Goal for today: paoirts, |'m working for: ijed d d Thursday
YES = 2 points | Sometimes = | NO = 0 paints fora
o ) 1 point break.
Brungng materials to class Did | listen to
the instructions
given by the Stated
teacher and ;‘e"*l“'
Trming L work, o b paraprofessiona =
|?
Did | complets
my work that skﬁd
r
was glvent? help.
Daily points goal:
12 poinks Did l:l hEI\.':E ?j Used a
good attitude Tipp
during class? kil
If | meat my goal, | earn:
A txkra 30 mbnukes of compuder tlme at howe Did | maka
Kept
appropriate my
comments body
during class calm.
Time / Class period Points sarmad time?
Did | ralse my Did |
i i hand to be match
Morading mestiing =2 % \ed > my
calied on teacher
Math i M‘O,ﬁ ?
lish . 3 blurts or less 5 blurts or less 7 blurts or |ess
=9 = ﬁ" Total e One green ynikithy= 25 cents
' )
A |
Histo 2 o odp
"y %ﬁf Did | reach my goal for today? YesMo ._;-;jgﬁ One yellow ynikitty= 10 cents
Seience 2 % If not, what | can do better next time to Improve: £
‘(t\\ One red ypikitty= 0 cents
Art o Z/MJ‘T’ Eo o3
L =

Total polnts earned: 1o

Goal: 12

Met goal? Yes fl,i\fﬂ try again
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Contingency Maps

Goal Promotes decision-making skills and primes of
expectations

Implementation | 1. Reflect with the learner on current response to a
common antecedent

2. Map out replacement response

3. Teach to utilize the map to engage in response and
manage behaviors

Tips & Tricks * Create it with the learner
« Determine how often it needs to be reviewed




Ask for a break

Be mifu\

Earn my points

I N/
U4
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DEVELOPMENT
& DISABILITY

@
»

Doints

© Lille Miss Kim's Class

Ask for hel

break

Do nothing

Task Record

Morn- Tues-

Thurs-

Mon- Tues-

Wed-

Thurs-

Fri-

Morr-

Tues-

Thurs-




Task Analysis

Goal

To teach a new/complex skill by breaking it down into
smaller sequential steps.

Implementation

1. Develop a Task Analysis (TA).
2. Systematically teach each step.
3. Provide assistance as needed.

Tips & Tricks

Use a TA for any complex skill that can be broken
down into simple steps.




e
} Water on

A Hands wet
P2

o Rub hands with soap
A\ Rinse
-
%- Water off

R [

B [wie: Mo PaXey ONE Tk

z27 00

Tl vour e

Vacuuming

. Get the vacuum.

. Plug the vacuum in.

. Vacuum the hallway.

. Unplug the vacuum,

. Wrap the cord back around the vacuum,

. Put the vacuum away.
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Visual Schedule

Goal Improve independence of routines and transitions.
Prime for any changes in routine/schedule.

Implementation | 1. Outline tasks/activities for the day
2. Check schedule frequently
3. Determine how to note if something is “done”

Tips & Tricks  Individualize it to the learner
« Fade out support and prompts for checking schedule




|
|
|
| - schodule WEEKLY SCHEDULE
! Daily schedule !
| |
| |
1 |
I I Monday Tuesday Wednesday Thursday Friday
| Tore e | AFTER SCHOOL
I | !
: : Foo Work, Coffee Break Work, Coffee Break Work Work, Coffee Break Work, Coffee Break
i i o Work, Meeting Work Work, Coffee Break Work Work, Meeting = TO DO DONE
: : L LU _— _— _— i ‘.‘a %,  WASH YOUR HANDS
| |
| | TR Wark Wark, Meeting Wark Wark Lunch CHANGE CLOTHES
: : O otk Lunch Wark, Lunch Wark Wark, Lunch Work
! ! o e " L3 " UNPACK THE BACKPACK
! ! O Work Wark, Lunch Work, Meeting Work
| | . HEALTHY SNACK &’
| | Work Work Work, Coffee Break Work Work, Coffee Break d}y /
| |
: : 00k Work, Coffee Break Work, Training Work Work Work ({j HOMEWORK
i i O o Work, Training Work Work, Coffee Break Work FREE TIME/PLAYTIME Q
i i suoe Work Work, Coffee Break Work, Coffee Break Work DINNER TIME X
| | 600 P &
| | Work Work Work
: : - - CLEAN UP YOUR TOYS
1 1 o A\
| i SO0 SHOWER/BRUSH TEETH
| | ese = N o Wask Yo A
| |
: : November 2022 < Team > PREPARE FOR TOMORROW
: : i Mon 7 Toe d Wodd Thu 10 Fri 1 =@
! ! it g Tion o e e ——— READING TIME
| | Travel tews 530 A Troveltima  Travsl tme B30 W Travmi o
. ' - vt ; 60 TO SLEEP @’3’
i i Vi s ¢ PRy 7,’}
| | | e
| | S e
| | [orsBesasr.. |tumch
| |
| | - [orstmesauren- sncon p—
| | |un-f~._uouwnw& :«n:u:ie'ulmlllhw\l
: : (st Fogushar rvmt €31 —
! ! [ ST [e——
!Ynlvv
: : S Totme [t (300 [ttt [or aseseh- aten 1
1 i T Do Bmemieh - ichas
] ! W \:H.M... s azs w
| |
! | Har SRS Ll oo ihn Dlnnsrdiiion Db
: : veath wiewde olk Winale LR Sl
| ! e = -
1 |
e = [z297m
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In Conclusion ®

Self-management has been demonstrated to support both adults and
students to engage in new skills as well as change behaviors.

Our expectations of the learner may not fit developmentally, because
of this, we must be willing to engage in reflection to determine if we
need to adjust our expectations and responses to learners.

Without reflecting upon how your behavior affects the students’
behaviors, you will always struggle with instructional control in the
classroom.




Thank you!
Any Questions?
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