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Objectives 
1. Participants will review the definition of behavior and how the 

environment impacts behavior. 
2. Participants will engage in reflection and identify areas of growth of 

their responses to behaviors of concern.
3. Participants will identify how regulation can impact behaviors of 

concern.  
4. Participants will identify at least one strategy they can use to engage in 

self-management in supporting behaviors of concern.
5. Participants will identify at least two strategies to support learners in 

utilizing self-management to increase replacement behaviors.  



Please Scan the QR Code 



Behavior
• Copper et. al (2020) defines behavior as: the portion of an organism's 

interaction with its environment that involves movement of some part of 
the organism. 
• Alberto and Troutman (2013) simplify this definition and define behavior 

as: any observable and measurable act of an individual
• Historically, when we discuss behavior across our settings we are 

discussing behavior that does not match the expectations of the 
current environment. 
◦ From here forward, we will label this definition of behavior as behaviors of 

concern. 



Behaviors of Concern 
In the school setting, discussion of behaviors of concern surround the 
question: Does the individual engage in a behavior that is impeding the 
learning of themselves or others. 
For community settings, discussions of behaviors of concern may 
surround the questions: Does the behavior impact their ability to safely
access their environment around them (e.g., mall, church, hospital)?Does 
it require multiple supports?
With these questions in mind, what are common behaviors of concern 
you are seeing within your setting?



Behaviors of Concern
• Behaviors of concern are a form of communication 

• They serve a purpose 
• Behavior is learned
• All behaviors of concern are a function of a particular 

environmental condition
• How we help individuals with behaviors of concern can be found 

in understanding the effect their behavior is having on the 
environment 

• If a behavior persists, it is being reinforced



Environment 
A learner’s environment includes:

• physical space
• people present
• social atmosphere 
• events and activities
• rules and norms 

Janney & Snell (2000)



Behaviors of Concern 
Ask yourself some questions:

• Does the individual understand what’s going on in the setting?
• Does the individual have the skills to participate in the activities required 

in the setting?
• Does the individual have adults and trained peers to provide positive 

supports?
• Does the behavior warrant or need intervention? Could it be a cultural 

difference or something that is triggering to me?
• Does the individual have good reason to engage in behaviors of 

concern?





Self-Regulation 
• Gross (1998) defined emotional regulation as “the processes by which 

individuals influence which emotions they have, when they have them, and 
how they experience or express these emotions.” 

• Karaca and Bektas (2022) refer to Bandura’s social cognitive theory to 
describe self regulation: Comparing an “…individuals’ behavior with the 
internal criteria they have specified and to decide and evaluate their 
suitability.” The further explained that it includes self-observation, self-
judgement, and self-reaction. 
• They stated that processes of self regulation can either be intentional (top-down) 

or automatic (bottom-up). 
• It is multifaceted that “…operates through a series of secondary cognitive 

processes such as self-monitoring, standard setting, an evaluative judgement, 
self-evaluation, and emotional self-reaction.”

• Self-regulation develops through interactions with the environment. 



Intentional Self-Regulation 
Gestsdottir and Lerner describe intentional regulation as: 
◦ “…contextualized actions that are actively aimed towards harmonizing 

demands and resources in the context with personal goals in order attain 
better functioning and to enhance self-development.”

◦ Goal-directed behaviors 
◦ Ability to achieve a goal or not achieve a goal has implications for future 

goal-directed behaviors and development trajectory 
◦ The authors indicate that individuals in adolescence are able to use 

intentional self-regulation successfully due to brain development and 
social expectations and conceptions. 



Organismic Self-Regulation 
• Our bodies’ ability to regulate systems 

• e.g. body temperature regulation by the hypothalamus, circadian rhythms, 
threshold of responsivity or quality of mood

• Fight, flight, freeze 
• Under no or limited control of the individual, require no additional effort 

of the individual to regulate 
• Gestsdottir and Lerner (2008) explained that organismic regulation 

may be more relevant during infancy and childhood and times when 
intentional self regulation are not fully present. 



Educator Regulation 
• Vogl, et. al (2025) stated that “effective emotional regulation can 

enhance teaching efficacy, improve teacher-student relationships, 
foster a positive learning atmosphere, and ultimately impact student 
outcomes.”
• They expanded and stated, “Teachers’ emotions influence instructional 

behavior, cognitive stimulation, and classroom management, and support 
social behavior.” 

• The article continued to expand, explaining that teacher judgement on 
student behavior also lead to unpleasant emotions. 



Educator Regulation
Semudre et. al (2022) explained that teachers who feel overwhelmed 
“…are at an increased risk of relying on punitive and exclusionary 
practices.”

• Use of these practices impacts student academic performance in addition 
to social outcomes. 

Vogl et. al, (2025) stated the following to promote better regulation of 
educators:

• Implementation of emotion regulation in the classroom 
• Mindfulness 
• Reflection 



Student Regulation 
• Self-regulation has been identified as an important factor for academic 

achievement for all children 
• This includes all areas of executive functioning 

• Le Diagon et. al (2025) expanded on executive functioning and early 
academic skills. They found that regulation “mediated the association 
between early and later math skills.” 

• Chen and Jahromi (2025) explained “…that better self-regulation and 
greater behavioral engagement may be protective factors for school 
success in Autistic preschoolers, who are prone to fall behind in their 
literacy and mathematics learning.” 



Questions To Ask Yourself
1. What are situations or activities that trigger the learner?

◦ How can we change the situation that would make the learner feel 
more safe and calm?

2. What are the actions of staff that can trigger the learner?
◦ How can staff avoid or limit these actions?
◦ Is staff utilizing punitive practices? 

3. What is in the learner’s environment that may feel triggering to them?
◦ How can we adjust the environment to make the learner feel more 

safe and calm? Is there a language/cultural impact? 
4. What necessary interactions, situations, or instructions are triggering to 

the learner?
◦ How can we adjust these to be less triggering? How can we support 

the learner with regulation during this time?



Self Management
• Self -management is the personal application of behavior change 

tactics that produces a behavior change (Cooper et. al, 2020)
• Includes: self-assessment, self-monitoring, and self-instruction 

• Self-management can:
• Be used to change inner behavior 
• Promote independence
• Promote goal setting 
• Increase feedback to the learner 
• Be accessible across environments 
• Promote generalization and maintenance of behavior 
• Be utilized across multiple behavior repertoires 



Implementation for Practitioners 
• Checklist 
• BIP/BSP Checklist 
• Reflection 
• Visual Schedule



Checklist
Goal Visual representation of things to complete for the 

day/activity. 

Implementation 1. Determine what needs to be done. 
2. Organize your list that makes sense to you (e.g. in 

order of importance versus writing as it comes to 
mind)

Tips & Tricks • Create reinforcement for yourself





BIP/BSP Checklist 
Goal To review if the BIP is being implemented as written 

and/or identify components that are effective. 

Implementation 1. Review leaner BIP/BSP
2. Create a fidelity checklist or component checklist
3. Go through the checklist daily. 
4. Determine if BIP/BSP needs to be updated or if 

supports can be faded. 

Tips & Tricks • Create the checklist in collaboration with 
stakeholders. 

• Use digital options.





Reflection
Goal Determine if behaviors you engaged in may have led to 

a behavior of concern. 

Implementation 1. Regulate yourself. 
2. Review what happened. 
3. Determine where improvements could occur. 
4. Determine next steps. 

Tips & Tricks • Follow a script. 
• Engage in reflection with a peer. 



Questions To Ask Yourself
1. What are situations or activities that trigger me?

◦ How can I adjust these activities or my response?
2. What are the actions of students that can trigger me?

◦ How can I avoid or adjust my response?
3. What is in the environment that may feel triggering to me?

◦ How can I adjust the environment to make me feel more safe and calm?

4. What regulation needs/supports do I have in place for myself 
throughout the day?
◦ Do we have a tap out system? 



Reflection of Response to Behaviors 
of Concern
1. Does the behavior of concern I want to address have 

cultural/communication differences?
2. Did I respond to the behavior of concern as written in the behavior 

intervention plan?
3. Did I feel dysregulated when responding to behaviors of concern?
4. Did my actions lead to a behavior of concern?
5. Could I have been flexible in my response to the learner?
6. Are my expectations of my learners appropriate? 



Visual Schedule 
Goal Visual representation of what is to occur throughout the 

day. 

Implementation 1. Create a schedule that works for you. 
2. Include all meetings/ancillary/prep/lunch 
3. Create a system that is easy to adjust 

Tips & Tricks • Utilize reminders/timers to help you 
• Use your schedule to model with students 







Implementation for Learners 
• Check In Check Out Systems
• Individual Points Plan 
• Contingency Maps
• Task Analysis 
• Visual Schedule 



Check In Check Out Systems
Goal Improve a learner’s behavior by delivering frequent 

reminders and feedback 

Implementation 1. Determine goal(s)/expectations with the learner 
2. Determine “check in” times
3. Determine if this is tied to reinforcement, and set 

contingency based on baseline
4. Determine “check out” time 

Tips & Tricks • Individualize the system
• Can be updated changed
• Teach to be self-managed





Individualized Points Plan 
Goal Build specific skills for a learner by recognizing and 

rewarding the skills 

Implementation 1. Determine goal(s)/expectations with the learner 
2. Determine break down of the day 
3. Determine point break down 
4. Determine exchange of points occurrence 

Tips & Tricks • Individualize the system
• Can be updated changed
• Teach to be self-managed





Contingency Maps 
Goal Promotes decision-making skills and primes of 

expectations 

Implementation 1. Reflect with the learner on current response to a 
common antecedent 

2. Map out replacement response 
3. Teach to utilize the map to engage in response and 

manage behaviors 

Tips & Tricks • Create it with the learner 
• Determine how often it needs to be reviewed





Task Analysis 
Goal To teach a new/complex skill by breaking it down into 

smaller sequential steps.

Implementation 1. Develop a Task Analysis (TA).
2. Systematically teach each step.
3. Provide assistance as needed.

Tips & Tricks Use a TA for any complex skill that can be broken 
down into simple steps.





Visual Schedule 
Goal Improve independence of routines and transitions. 

Prime for any changes in routine/schedule.

Implementation 1. Outline tasks/activities for the day 
2. Check schedule frequently 
3. Determine how to note if something is “done” 

Tips & Tricks • Individualize it to the learner 
• Fade out support and prompts for checking schedule 





In Conclusion 
• Self-management has been demonstrated to support both adults and 

students to engage in new skills as well as change behaviors. 
• Our expectations of the learner may not fit developmentally, because 

of this, we must be willing to engage in reflection to determine if we 
need to adjust our expectations and responses to learners. 

• Without reflecting upon how your behavior affects the students’ 
behaviors, you will always struggle with instructional control in the 
classroom. 



Thank you! 
Any Questions?



References
1. Alberto, P.A., & Troutman, A.C. (2013). Applied behavior analysis for teachers (9th ed.). Upper Saddle River, NJ: Pearson. 

2. American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). 

https://doi.org/10.1176/appi.books.9780890425596

3. Chen, Y. & Jahromi, L.B., (2025). Self-regulation and academic learning in preschoolers with autism spectrum disorder: Links to school 

engagement and levels of autism characteristics. Journal of Autism and Developmental Disorders. 55: 1286-1301. 

https://doi.org/10.1007/s10803-024-06288-4. 

4. Collins, B.C. (2021). Systematic instruction for students with moderate and severe disabilities (2nd ed.) Baltimore, MD: Paul H. Brookes 

Publishing Co. 

5. Cooper J.O, Heron T.E, & Heward W.L. (2020) Applied behavior analysis (3rd ed.) Upper Saddle River, NJ: Pearson. 

6. Gross, J. (1998). The emerging field of emotional regulation: An integrative review. Rev Gen Phsychology. 2(3):271-299. 

7. Janney, R., & Snell, M.E., (2000) Teacher’s guides to inclusive practices: Behavioral support. Baltimore, MD: Paul H. Brooks Publishing Co.

8. Le Diagon, S., Jacquel, M., Van der Henst, J-B., & Prado, J. (2025). Individual differences in executive functions and theory of mind mediate 

the relation between academic skills from kindergarten to 5th grade. PLoS One: 20(6). https://doi.org/10.1371/journal.pone.0324547. 

9. National Institute of Mental Health (2024). https://www.nimh.nih.gov/health/topics/attention-deficit-hyperactivity-disorder-adhd Accessed July 

2024. 

https://doi.org/10.1176/appi.books.9780890425596
https://doi.org/10.1007/s10803-024-06288-4
https://doi.org/10.1371/journal.pone.0324547
https://www.nimh.nih.gov/health/topics/attention-deficit-hyperactivity-disorder-adhd


References 
10. National Research Council, 2001. Educating Children with Autism. Washington, DC: The National Academies Press

11. Partington, J.W. & Mueller, M.M. (2010). The assessment of functional living skills. Stimulus Publications, Marietta, GA

12. Partington, J.W. (2006).  The assessment of basic language and learning skills. Pleasant Hill, CA, Behavior Analysis, Inc.

13. Samudre, M.D., LeJeune, L. M., Ascetta, K.E., Dollinger, H. (2022). A systematic review of general educator behavior 
management training. Journal of Positive Behavior Interventions: 24(1): 69-84. DOI: 10.1177/10983007211020784. 

14. Scheibel, G., Chen, P-Y., Zaeske, L., Wills, H.P., Zimmerman, K.N. (2023). Improving implementation fidelity with teacher-
directed self-monitoring interventions: A systematic review. Journal of Positive Behavior Interventions: 25(4): 253-269. DOI: 
10.1177/10983007221137368. 

15. Van Diepen, M., & Bedoyan, J., Behavior Essentials Visualized: A teacher’s visual guide to supporting students with diverse 
needs. Studio van Diepen. 2024.

16. Vogl, P., Methlagl, M., Hanfstingl, B. (2025). A systematic review of strategies, contexts and outcomes of emotional 
regulation in teaching. Discover Psychology: 5(74). https://doi.org/10.1007/s44202-025000415-75. 

17. U.S. Center for Disease Control and Prevention. (2022). cdc.gov. Accessed July 2024. 

https://doi.org/10.1007/s44202-025000415-75


Center for Development and Disability:
UNM CDD
CDD Library:
CDD Library - Center for Development & Disability

CDD Information Network:
Information Network |Other Disability Resources | 
Center for Development & Disability | UNM Health 
System | Albuquerque, New Mexico 505-
272-8549Patrick Blevins, MA

BCBA, AODD
prblevins@unmmg.org

CDD Autism Portal: CDD Autism Portal

https://hsc.unm.edu/cdd/
https://unmhealth.org/services/development-disabilities/programs/other-disability-resources/information-network/library.html
https://unmhealth.org/services/development-disabilities/programs/other-disability-resources/information-network/
https://cdd.health.unm.edu/autismportal/
https://cdd.health.unm.edu/autismportal/

	People Are Part of the Environment: Building Self-Regulation and Self-Management Skills for Behavior Change
	Slide Number 2
	Objectives 
	Please Scan the QR Code 
	Behavior
	Behaviors of Concern 
	Behaviors of Concern
	Environment 
	Behaviors of Concern 
	Slide Number 10
	Self-Regulation 
	Intentional Self-Regulation 
	Organismic Self-Regulation 
	Educator Regulation 
	Educator Regulation
	Student Regulation 
	Questions To Ask Yourself
	Self Management
	Implementation for Practitioners 
	Checklist
	Slide Number 21
	BIP/BSP Checklist 
	Slide Number 23
	Reflection
	Questions To Ask Yourself
	Reflection of Response to Behaviors of Concern
	Visual Schedule 
	Slide Number 28
	Slide Number 29
	Implementation for Learners 
	Check In Check Out Systems
	Slide Number 32
	Individualized Points Plan 
	Slide Number 34
	Contingency Maps 
	Slide Number 36
	Task Analysis 
	Slide Number 38
	Visual Schedule 
	Slide Number 40
	In Conclusion 
	Thank you! �Any Questions?
	References
	References 
	Slide Number 45

